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8. STAFF DEVELOPMENT IN ICT
8.1 In almost all schools visited, the quality of the staff development in ICT ranges from

satisfactory to excellent (see Figure 7).  Almost all teachers have completed training in the
use of ICT through the NOF training.  Effective follow-up training with a strong emphasis on
clearly understanding and agreeing the purpose of using ICT in the special school, has led to
high levels of ICT competence and confidence among teachers, classroom assistants and
therapists; the profile of ICT training is high.

Figure 7

8.2 In the majority of the special schools visited, the Principal and ICT team have a clear vision of
how ICT is to be developed throughout the school and mediate this effectively to the staff.
In these schools there is a strong emphasis on team-work and on continuing professional
development.  In those schools with full- or part-time access to specialist technical support,
there is significant evidence that this support has a substantial positive impact on staff
development.  Audits to ascertain staff needs regarding ICT, including peer observations,
help to identify areas for staff development such as the use of new equipment including
assistive devices for individual pupils, interactive whiteboards, scanners, digital cameras and
web cams.  In a majority of schools, teachers and assistants report that easy access to high
quality digital multi-media hardware and software has the effect of raising significantly levels
of enthusiasm and interest among both pupils and staff.  Special schools have made
substantial investment, and often every classroom assistant and teacher has personal ICT
resources.  In the best practice, classroom assistants are trained with teachers, leading to
effective collaborative working.  During the inspection, assistants were frequently observed
taking responsibility for recording digital portfolios.
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8.3 The Granada consultants who provide support to the special schools have made a significant
contribution to raising awareness and developing teachers’ skills in using ICT specifically to
support pupils with special needs.  Staff development in ICT is often lead by in-house
sessions developed by staff and supported in partnership with external staff from the
Curriculum Advisory and Support Service (CASS), Granada and private consultants with
specific special needs expertise.  In the best practice the staff development programme, led
by an ICT team, supported by outside experts, is focused on improving ICT as a tool to
support teaching and to enhance learning, to helping pupils access the curriculum and to
developing innovative approaches to motivating pupils.  Often it is used to meet specific
needs in communication, language development or sensory programmes.

8.4 In an increasing number of schools, initiatives such as the CCEA multi-media records of
achievement work and the on-line work supporting beginning teachers have been pivotal in
helping staff develop expertise and ICT skills.

8.5 In a few of the schools visited, the staff have completed NOF training but since then, have
not undertaken any significant additional training associated with ICT.  The staff
development programme in these schools has not prioritised the development of the use of
ICT to enhance learning and support the pupils’ additional special educational needs.
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9. ACCOMMODATION, RESOURCES AND INFRASTRUCTURE
9.1 The quality of the accommodation and resources varies (see Figure 8).  Of particular note are

the excellent facilities in the spacious, bright and attractive special schools, which have been
supplemented by significant investment from some individual schools.  A majority of all
special schools have invested significant resources in digital cameras, which are used very
effectively to enhance displays of the pupils’ work and in many schools help to personalise
pupils’ work.  An increasing number of schools are acquiring interactive whiteboards and
there is clear evidence that these provide excellent vehicles for enhancing small group and
whole-class participation in literacy and numeracy and project work.  In addition, the special
schools often use specific individual assistive technologies to support pupils’ communication,
language development and access to curricular areas.

Figure 8

9.2 The issues around accommodation tend to centre on the minority of schools where buildings
and infrastructure are outdated and require replacement.  In these schools, there are often
difficulties involved in the cabling of mobile classrooms in older school buildings and also lack
of assessment for, and appropriate provision of, specific special seating, benching, and
lighting.  In some of these schools however, teachers have overcome these difficulties and
indeed have succeeded in producing a very positive impact under difficult circumstances.

9.3 Almost all schools have allocated a small number of computers to each classroom; a minority
have also opted to have small clusters of computers outside classrooms which can then be
accessed by pupils from a number of different classes.  Other special schools have made use
of computer suites for whole-class use.  There is no evidence to suggest that one particular
configuration of computers within a school is better than another; rather it is the effective
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use of the resources that is significant.  Teachers report some difficulties with legacy
machines and laptops becoming outdated and unreliable and with linking access devices for
individual computers to the C2k system.  In those special schools with outreach services there
is no specific ICT provision allocated for those teachers supporting pupils in primary and post-
primary settings.

9.4 Based on the findings from the special schools visited as part of the inspection survey, as well
as the data from the focused inspections carried out in 2006/07, the following are the
strengths of the managed service:

• the reliability and efficiency of the equipment;

• the specialist special needs software provided; and

• the support and advice provided by C2k and SX3.

9.5 The following areas for improvement were also identified:

• the need for more printers;

• the location of the networked printers;

• the cost of adding legacy equipment to the managed service; and

• the significant cost of providing specific special educational needs access devices and
additional specialist software for pupils.
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10. SCHOOLS’ RESPONSES TO THE ON-LINE SURVEY
QUESTIONNAIRE

10.1 Members of the management team within each special school were invited to evaluate their
provision for ICT within the school using an on-line questionnaire.  Forty-eight special schools
responded to the questionnaire.  Fifty per cent of schools were allocated a total of £165,000
additional expenditure including significant spending on specific special educational needs
assistive technology and digital and multi-media recording equipment, interactive
whiteboards and access devices.  The findings are summarised below.

10.2 CLASSROOM 2000 MANAGED SERVICE

The majority of schools, around 70%, saw C2k as having more strengths in their provision
than weaknesses with some 30% viewing the service as having significant strengths.

Approximately 50% of the total number of computers used in the special schools are part of
the Viglen C2k allocation.  This compares with 64% in the primary sector and reflects the
higher use of specific computers for individual pupils in special schools to support
communication and access to the curriculum.

Around 70% of responses indicated significant strengths with the quality and reliability of
the equipment, the location of data points and the quality of the cabling solution.

The majority of the schools were satisfied with the managed service catalogue with around
40% clear that strengths outweighed any weaknesses.

The majority of schools were satisfied with the C2k Helpdesk with some 50% noting
significant strengths.

The majority of schools were satisfied with the SIMS modules to support administration.

Almost 70% of the special schools report that the C2k managed service has had a significant
impact on the quality of the teachers’ planning and the quality of learning and teaching.

Approximately 35% of the schools report a major positive impact by the C2k managed
service on the overall embedding of ICT in the curriculum, on the quality of learning materials
and on pupils’ access to the curriculum using assistive technology.

Around 70% of schools stated that in the range and quality of the software, strengths
outweighed any weaknesses with around 15% reporting significant strengths.
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10.3 SUPPORT AND TRAINING

Around 70% of the schools thought that strengths in the support and advice provided by
SX3 outweighed any weaknesses, with around 50% reporting significant strengths.

Around 50% of the responses cited the training offered by C2k as a strength while 10%
reported significant strengths.

Around 50% of the responses indicated that, when availed of, the advice and support
offered by the CASS had strengths, with 15% reporting significant strengths.

Around 70% of schools report significant post-NOF training in ICT, with half of this through
in-house training.

Around 50% of schools report the significant use of the Granada consultants in special
schools.

10.4 SCHOOLS

Around 50% of all special schools have an ICT leadership or development group and a
similar number have a school leader such as a Principal, Vice-principal or the SMT with
designated responsibility for ICT.

Seventeen per cent of the schools enter pupils in the CCEA Scheme of ICT Accreditation at
KS2/KS3.

Approximately half of the schools have a website.

In only a small minority of special schools are the ICT facilities available during out-of-school
hours for the pupils’ use or to facilitate community use of the ICT equipment.
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11. RECOMMENDATIONS AND CONCLUSION
11.1 Since the last inspection survey report in 2002, there are clear improvements in special

schools’ provision for ICT, including the implementation of C2k.  Moreover, there has been
a sharp rise in the level of the confidence and competence of teachers, in their use of ICT to
support learning and teaching and to help pupils access the curriculum.  The special schools
can be confident that the processes of self-evaluation and critical reflection evident in their
development of ICT will provide a firm basis for ensuring ICT continues to be embedded
effectively and consistently.  The following recommendations are made to support and
develop the significant progress made.

• Senior managers in the special schools require continuing access to professional
development which focuses specifically on strategic thinking and planning for the
further development of ICT in the special school context.

• Continuing staff development focusing specifically on ICT in the special school setting
is necessary to increase further the teachers’ awareness and understanding of the
potential of ICT to support learning and teaching and access to the curriculum. This
specialist support, including the vital expertise provided by the Granada consultants,
should be maintained and enhanced. In the majority of special schools, the staff are
committed to the development of their ICT competence through a combination of
relevant in-house and centre-based training.  It is important to ensure that staff have
continued support in utilising the potential of the wide range of available software and
hardware which effectively supports and enhances learning and teaching in special
education.

• Special schools need to continue to develop their systematic monitoring and evaluation
of the provision for ICT throughout the school in order to develop further the
effectiveness of their assessment strategies. The special schools should encourage more
pupils to seek accreditation through the CCEA ICT scheme.

• In most special schools with outreach teachers, some provision has been made to
include them in using the school’s C2k network, giving access to the staff and the
pupils to the managed service. However, there is no specific ICT provision for these
teachers and, as a result, they often use the resources allocated to the special schools
to support mainstream needs. These staff need access to additional resources.

• During the course of the inspection survey, there was a growing awareness among
teachers of the potential of virtual learning environments, such as LearningNI, as a
flexible, feature-rich, on-line environment, to encourage and facilitate access to, and
sharing of, resources within and across special education communities. 
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11.2 Information and communication technology has the potential to improve, significantly, the
quality of learning and teaching, access to the curriculum and support management and
administration in special schools and to help raise the motivation and attainments of the
learners.  The findings of this report provide a context within which special schools can
review and self-evaluate their current provision for ICT and identify aspects for further
improvement.  The report records the very good progress made since the ICT report of 2002
and highlights the need to build on the current effective practice to ensure that pupils
benefit further from enriched ICT experiences in special schools.
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SPECIAL SCHOOLS INVOLVED IN THE INSPECTION SURVEY

Beechgrove, Ballymena

Belmont, Londonderry

Ceara, Lurgan

Clarawood, Belfast

Foyle View, Londonderry

Killard, Newtownards

Knockavoe, Strabane

Knockevin, Downpatrick

Lisanally, Armagh

Park, Belfast

Rathore, Newry

Riverside, Antrim

Rosstulla, Newtownabbey

Sperrinview, Dungannon
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