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Quantitative terms 
 
In this report, proportions may be described as percentages, common fractions and in more 
general quantitative terms.  Where more general terms are used, they should be interpreted 
as follows: 
 
 

Almost/nearly all - more than 90% 
Most - 75%-90% 

A majority - 50%-74% 
A significant minority - 30%-49% 

A minority - 10%-29% 
Very few/a small number - less than 10% 

 
 
 
Performance levels 
 
The Education and Training Inspectorate (ETI) use the following performance levels in 
reports: 
 
 

DESCRIPTOR 
Outstanding 
Very Good 

Good 
Satisfactory 
Inadequate 

Unsatisfactory 
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1. Inspection method and evidence base 
 

The key questions and quality indicators which guide inspection and self-evaluation of 
post-primary schools, which were applied to this inspection, are available in the ETI 
publication Together Towards Improvement: a process for self evaluation at: 
http://www.etini.gov.uk/index/together-towards-improvement/together-towards-improvement-
post-primary.htm. 
 
Inspectors observed teaching and learning, scrutinised documentation and the pupils’ written 
work and held formal and informal discussions with pupils, teachers and staff with specific 
responsibilities. 
 
The arrangements for this inspection included: 
 

• a meeting with representatives from the governors; 
 
• meetings with groups of pupils; and 
 
• the opportunity for the parents, teaching and support staff to complete a 

confidential questionnaire. 
 
Data on the returns on questionnaires1 sent in advance of the inspection to parents and 
school staff is shown in the table below. 
 

Questionnaire Number 
issued 

Number 
returned 

Percentage 
returned 

Number with 
comments 

Parents 568 17 3 8 
Teachers 38 18 47 10 
Support Staff 22 * * * 
*  fewer than 5 
 
2. Context 
 
Clounagh Junior High School operates within the Craigavon two-tier schooling system.  The 
school’s provision includes a Learning Support Centre (LSC) for 37 pupils aged between 11 
and 16 who have moderate learning difficulties.  There are also significant numbers of 
newcomer pupils, and of pupils who have statements of educational needs, in the 
mainstream school.  On entry to year 8, most of the pupils are attaining at or above the 
expected level in English and mathematics.   
 
Clounagh Junior High School  2010/11 2011/12 2012/13 2013/14 

Year 8 Intake 204 166 197 197 

Enrolment 653 599 587 587 

% Attendance 
(NI Average) 

90.9 
(92.6) 

92.4 
(93) 

92.3 
(  92.9 )  

FSME Percentage2 19.6 19.4 19.8 19.8 

% (No.) of pupils on the SEN register 17.9 (117) 16.7 (100) 15.5 (91) 15.7(92) 

                                                 
1The ETI is trialling a range of methods for collecting the views of parents/carers about the life and 
work of the school.  As a result, the response rate to the parent/carer questionnaires may be low. 
 
2 The term ‘FSME Percentage’ refers to the percentage of pupils entitled to free school meals. 

http://www.etini.gov.uk/index/together-towards-improvement/together-towards-improvement-post-primary.htm
http://www.etini.gov.uk/index/together-towards-improvement/together-towards-improvement-post-primary.htm
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No. of pupils with statements of educational 
needs in the mainstream school 21 25 26 24 

No. of pupils with statements of educational 
needs in the Learning Support Centre (if 
appropriate) 

43 40 38 37 

No. of newcomers  43 22 28 43 
Intake: 
% of Y8 pupils with L5 English 25.5 27.7 19.83 8.12 

% of Y8 pupils with L5 mathematics 37.8 41 35.5 18.8 

% of Y8 pupils with L4 and above in English 78.9 75.3 73.1 71 
% of Y8 pupils with L4 and above in 
mathematics 77 80.7 77.7 78.2 

Source: data as held by the school. 
 
3. Focus of inspection 

 
In order to promote improvement in the interests of all pupils, the purpose of the 
post-primary inspection is, through an effective linking of internal and external approaches, 
to: 
 

• evaluate the quality of the provision and the outcomes for the pupils; 
 
• evaluate the school’s leadership and management and its capacity to effect and 

sustain improvement in its provision and standards; and 
 
• to inform the school’s planning for improvement. 

 
4. Overall finding 
 

Overall Performance Level Satisfactory 

Achievements and Standards Satisfactory 

Provision Satisfactory 

Leadership and Management Satisfactory 
 
5. Achievements and standards 
 

• The pupils are courteous, well motivated and eager to learn.  They achieve well 
in music, drama, public speaking and sport.  The senior pupils take on leadership 
roles and carry out their responsibilities willingly.  The development of the pupils’ 
wider skills, capabilities and dispositions, including their oral skills, creativity and 
critical thinking, is variable.  Accordingly, the teachers need to ensure that the 
intended learning is consistently challenging in all subjects in order to raise 
further the standards of work and outcomes, which include the good standards in 
writing and in reading which are evident in some, but not in all, subjects.  The 
majority of the pupils engage positively to learn mathematics and are able to 
participate in class discussion, in group activities and to talk about their learning 
with their peers.  In order to extend their confidence further, the pupils will benefit 
from a focused approach to numeracy including regular, planned opportunities to 
develop their mathematical thinking across the curriculum.   

                                                 
3 From 2013, KS2 standards in English and mathematics are reported as Levels of Progression and 
cannot be compared directly with KS2 data from previous years.   
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• Literacy and numeracy are not prioritised within the school development plan 

(SDP).  In order to develop the pupils’ communication and mathematical skills in 
all subjects and to raise further the standards attained, it will be important for the 
co-ordinators to develop literacy and numeracy strategies, underpinned by 
robust action plans. 

 
• The pupils in the LSC make very good progress; they develop their resilience 

well and take responsibility for their own learning.  The school’s analysis of 
performance data indicates that the majority of the pupils in the LSC attain 
standards in line with their ability.  

 
• In two of the past four years, the percentage of pupils attaining level 5 or above 

by the end of key stage 3  in English is above the average for similar schools; in 
mathematics the percentage is in line with the average.4   

 
6. Provision 

 
• The quality of the learning and teaching observed during the inspection ranged 

from very good to satisfactory, with the majority being good or better.  In the 
most effective lessons, there are positive working relationships between 
teachers, classroom assistants and pupils which engender an enthusiasm for 
learning.  The level of challenge is matched well to the pupils’ needs, abilities 
and interests and engages them in developing their subject knowledge and 
understanding.  There are well-planned opportunities for pupils to work together 
in meaningful paired and group discussions.  Teachers ask questions effectively 
to enable the pupils to extend their responses and develop their thinking skills.  
They also set clear expectations for the pupils, so that by the end of the lessons 
the pupils can evaluate and articulate their own learning. 

 
• In the less effective practice, in just under one-third of the lessons observed, the 

learning and teaching is overly directed by the teachers and the activities are 
overly focused on completing low-level tasks rather than on developing skills.  In 
these lessons, the standard of the pupils’ work is not commensurate with their 
ability.  The school has put in place an internal tracking system which identifies 
underachievers and informs teachers of the need for targeted support.  The 
evaluation of this data should be used to inform the teachers’ planning better, 
including setting precise individual targets for pupils, which will progress their 
learning further.  The effectiveness of targeted support needs to be monitored 
and evaluated rigorously to ascertain progress. 

 
• Those pupils who require additional support with aspects of their learning are 

identified at an early stage.  Appropriate intervention strategies are employed to 
help the pupils make progress.  The individual education plans (IEPs) are very 
practical, with clear, realistic and measurable targets for each pupil.  While the 
targets in each IEP are reviewed regularly, the school is aware of the need to 
develop further the monitoring and evaluation of the IEPs to inform future 
strategies and interventions.  The work of the learning support assistants is 
effectively coordinated to ensure that the pupils who require assistance are 
supported in aspects of their learning.    

                                                 
4 Due to the current transition period in the arrangements for statutory assessment, this analysis of the end of 
KS3 performance data is based on the outcomes up to, but not including, the 2012/13 school year.  It should also 
be noted that the school participated in the ‘shadow year’ testing in 2011/12, when the outcomes fell to below the 
average. 
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• There is very effective collaboration between the LSC staff and the teachers in 

the mainstream classes to support those pupils with special educational needs.  
 
• Within the LSC, the highly effective leadership and cohesive team provide a 

nurturing educational environment with high quality care and guidance.  The 
curriculum in the LSC includes effective additional support in literacy and 
numeracy with appropriate opportunities for physical activity and a well-targeted 
vocational programme for those pupils in the senior class.  The progress of the 
LSC pupils is monitored carefully and they make good progress in line with their 
abilities.  

 
• The school has a caring, inclusive ethos and shows a strong commitment to the 

welfare of both pupils and staff.  The pupils respond well to strategies which 
promote positive behaviour and benefit from the range of extra-curricular 
enrichment activities.  The staff support well the pupils’ personal, social and 
emotional well-being; the year heads and form teachers work effectively with 
individual pupils who are experiencing difficulties.  The pupils report that they feel 
safe and secure in school and know who to turn to if they have any concerns 
about their safety or well-being.  The recent focus on strengthening the pupil 
voice will enable the pastoral staff to recognise the needs, and serve better the 
interests, of the pupils.  In order to enhance the provision, the pastoral team 
needs to review and evaluate rigorously the whole-school pastoral programme, 
with a view to ensuring a better connection between the personal development 
classes, the assemblies and the registration period. 

 
• The curriculum is suitably broad and balanced to meet the needs and abilities of 

the pupils.  The strengths of the curriculum include opportunities for the pupils to 
learn French, German and Spanish, and the discrete provision for citizenship, 
employability and personal development in years 8 and 9. 

 
• The pupils benefit from a range of guest speakers and external agencies who 

inform them about possible careers and help to develop their decision-making 
skills.  However, there is inconsistency in the pupils’ knowledge of the various 
career pathways open to them and the associated qualifications, skills and 
attributes that they will need.  The school should integrate further the citizenship, 
employability and personal development programmes with discrete careers 
classes to inform their personal career plan in year 10 and their transition to 
senior school in year 11. 

 
• The use of ICT is prioritised appropriately in the SDP and, through staff training, 

focuses on the use of interactive whiteboards, ‘Fronter’ online learning and iPads 
to support teaching and learning.  The innovative use of ‘Fronter’ within the 
technology department is a particular strength.  While such examples of the 
effective application of ICT have been identified in a minority of subjects and 
shared with the staff, this good practice is at an early stage of development.   
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7. Leadership and management 
 

• The SDP articulates clearly a number of key areas for development which, 
together with the action plans, will require adjustment in light of the inspection 
findings.  The SDP should include more detail on how improvements are to be 
brought about and on the systematic monitoring and evaluation of the progress 
made against realistic, measurable targets.  Progress in the areas for 
development is currently too limited and the SDP is not compliant with the 
requirements of the Department of Education’s school development planning 
regulations (NI) 2010.  

 
• The constitution of the senior leadership team (SLT) has recently been reviewed, 

resulting in the establishment of a more distributive and strategic structure with a 
view to effecting the necessary improvements identified.  The staff development 
programme is well conceived and focuses on the dissemination of the existing 
good practice in learning, teaching and assessment; given the extent of teaching 
which requires improvement, the inspection confirms that this work remains an 
urgent priority. 

 
• Senior and middle managers lead their areas of responsibility with enthusiasm, 

care and commitment.  Subject leaders monitor and evaluate the work within the 
departments in a largely informal manner.  The SLT has recognised the need to 
develop the capacity of middle managers to lead more effectively, to monitor the 
provision in their respective areas of responsibility and to ensure that the work 
they undertake is having a positive impact on learning and teaching.  

 
• The members of the board of governors are well informed about the life and work 

of the school.  Based on the evidence available at the time of the inspection, the 
parents, staff and school community can have confidence in the aspects of 
governance evaluated.  In order to support the improvement work more 
effectively, they need to be more regularly involved in the monitoring and 
evaluation of the progress made in realising the objectives set in the SDP. 

 
• On the basis of the evidence available at the time of the inspection, the school 

has comprehensive arrangements in place for safeguarding children which 
reflect the guidance issued by the Department of Education. 

 
8. Conclusion 
 
In most of the areas inspected the quality of education provided in this school is satisfactory; 
the strengths outweigh the areas for improvement in the provision.  The inspection has 
identified areas for improvement in: the overall standards attained by the pupils; the quality 
of learning and teaching, and in the school’s processes for monitoring and evaluating the 
provision.  
 
The main areas for improvement are the need to: 
 

• raise further the standards attained by the pupils through the more systematic 
monitoring and evaluation of the quality of the provision; and 

 
• improve the quality of learning and teaching in a significant minority of lessons. 
 

The ETI will monitor and report on the school’s progress in addressing the areas for 
improvement over the next 18-24 months. 
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