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Quantitative terms 
 
In this report, proportions may be described as percentages, common fractions and in more 
general quantitative terms.  Where more general terms are used, they should be interpreted 
as follows: 
 
 

Almost/nearly all - more than 90% 
Most - 75%-90% 

A majority - 50%-74% 
A significant minority - 30%-49% 

A minority - 10%-29% 
Very few/a small number - less than 10% 

 
 
 
Performance levels 
 
The Education and Training Inspectorate (ETI) use the following performance levels in 
reports: 
 
 

DESCRIPTOR 
Outstanding 
Very Good 

Good 
Satisfactory 
Inadequate 

Unsatisfactory 
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1. Inspection method and evidence base 
 
The key questions and quality indicators which guide inspection and self-evaluation of 
primary schools, which were applied to this inspection, are available in the Education and 
Training Inspectorate’s (ETI) publication Together Towards Improvement: a process for 
self-evaluation at: http://www.etini.gov.uk/index/together-towards-improvement/together-
towards-improvement-primary.htm.   
 
Inspectors observed teaching and learning, scrutinised documentation and the children’s 
written work and held formal and informal discussions with children, teachers and staff with 
specific responsibilities. 
 
The arrangements for this inspection included: 
 

• a meeting with representatives from the governors; 
 
• meetings with groups of children; and 
 
• the opportunity for the parents, teaching and support staff to complete a 

confidential questionnaire. 
 

Questionnaire Number 
issued 

Number 
returned 

Percentage 
returned 

Number 
with 

comments 
Teaching Staff 8 8 100% * 
Support staff  5 5 100% * 
Parental 123 15 12% 7 

* fewer than 5 
 
The ETI is trialling a range of methods for collecting the views of parents/carers about the life 
and work of the school.  As a result of technical difficulties, reported to ETI by the school, the 
response rate to the parent/carer questionnaires was low. 
 
All of the responses to the parental questionnaires indicated high levels of satisfaction with 
the life and work of the school.  In the written comments, the parents highlighted the caring 
principal, the approachable staff and the local community’s high regard for the school.  A 
small number of the returns raised concerns about the lack of space and resources available 
within the school.  All of the responses from the teaching and support staff questionnaires 
were very positive.  An analysis of the questionnaires and all of the comments were shared 
with the principal and the representatives of the board of governors. 
 
2. Context 
 
Ligoniel Primary School is situated on the Ligoniel Road, Belfast, County Antrim.  Over the 
last four years, the school has taken children from a wider catchment area and, as a result, 
there has been a steady increase in the enrolment which currently stands at 158 children.  
The school is in a period of transition with a number of significant changes in the teaching 
staff and within the middle management leadership level.  At the time of the inspection, an 
acting vice-principal and three temporary teachers were in post. 
 

http://www.etini.gov.uk/index/together-towards-improvement/together-towards-improvement-primary.htm
http://www.etini.gov.uk/index/together-towards-improvement/together-towards-improvement-primary.htm
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Ligoniel Primary School 2010/11 2011/12 2012/13 2013/14 
Enrolment 135 141 156 158 
% Attendance 94.20% 94.40% 93.60% 94.5% 
FSME Percentage1 30.37% 42.55% 43.59% 41.25% 
% of children on SEN register 37% 28% 23% 26% 
No. of children with statements of 
educational needs 6 11 9 10 

No. of newcomers 20 12 8 8 
Source:  data as held by the school. 
 
3. Focus of inspection 
 
The inspection focused on: 
 

• the children’s achievements and standards in literacy and numeracy, in 
particular, how the school is addressing low attainment and under-achievement 
where applicable; 

 
• the quality of provision in the school; and 
 
• the quality of leadership and management. 

 
4. Overall finding 

 
Overall Performance Level Satisfactory 

Achievements and Standards Satisfactory 

Provision   Satisfactory 

Leadership and Management Satisfactory 
 
Key findings of the inspection 
 
5. Achievements and standards 
 

• The children in the school are generally well-motivated, enthusiastic and engage 
actively in their learning.  They are friendly and courteous and most co-operate 
well when working in pairs and small groups.  From an early age, the children 
settle quickly in class and display good personal and social skills, which continue 
to be developed as they progress through the year groups.  

 
• The school’s performance in English and mathematics was in line with or above 

both the Northern Ireland (NI) average and the average of schools in the same 
free school meals (FSM) category in two out of the last four years*.  The school’s 
internal performance data shows that whilst the majority of children make good 
progress in English and mathematics in line with their ability or above 
expectation, a minority of the children are not achieving in line with their ability.  

                                                 
1 The term ‘FSME Percentage’ refers to the percentage of pupils entitled to free school meals.  
* fewer than 5 
 
* Due to the current transition period in the arrangements for statutory assessment, this analysis of the end of 
KS2 performance data is based on the outcomes up to but not including the 2012/13 school year. 
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• Throughout the school, the children have good talking and listening skills and are 

confident in engaging with their peers and the adults.  While the most able 
children in Year 4 and Year 7 enjoy reading and can read with satisfactory 
fluency, their comprehension and vocabulary skills are underdeveloped; they 
could discuss a limited range of authors and book types.  Across all classes, the 
children write to a satisfactory standard and have opportunities to write in a 
variety of styles.  

 
• In mathematics, by the end of key stage (KS) 2, the most able children 

demonstrate a good knowledge and understanding of place value, are able to 
use and apply a range of mental mathematical strategies, and can explain their 
thinking using appropriate mathematical vocabulary.  By the end of key stage 
(KS) 1, the most able children are not as confident in their mental mathematics; 
they can use a limited range of strategies and are not accurate enough in their 
calculations. 

 
6. Provision 
 

• The enthusiastic and committed teaching staff provided a positive learning 
environment for the children.  The quality of the teaching ranged from very good 
to inadequate; just over half of the lessons were good or very good.  In the most 
effective practice, the learning was appropriately paced, linked to real life 
contexts and built upon the children’s previous knowledge and skills.  In a small 
number of classes, skilful questioning was used to develop the children’s thinking 
and problem solving skills and the differentiated activities were matched 
appropriately to the needs of all the children.  In the less effective practice, in 
almost half of the lessons, the teachers’ expectations for the children’s learning 
were too low; there was an over-reliance on worksheets and insufficient 
challenge in the activities, especially for the more able children.  Overall, the 
teachers need to give a higher priority to developing more fully the children’s 
thinking skills through open-ended and more challenging activities and providing 
structured opportunities for the children to reflect on and assess their learning. 

 
• The teacher’s have developed some useful long-term overviews for literacy and 

numeracy.  The staff have appropriately identified the need to review the 
planning for numeracy to ensure that the programme provides a progressive, 
challenging curriculum that covers all aspects of the numeracy programme.  It 
will be important for all of the teachers to be involved in the review process, to 
ensure that they develop a shared understanding of and implement the learning 
and teaching  strategies required to provide appropriate  literacy and numeracy 
programmes which meet the needs of all the children more effectively.  

 
• While the teachers mark the children’s work regularly and make positive and 

encouraging comments, the assessment co-ordinator recognises the need to 
develop further the assessment strategies that are currently used throughout the 
school.  It will be important that the children are taught how to assess the quality 
of their own work and that of their peers in order for them to understand how to 
make improvements in their learning.   
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• In the best practice, in numeracy and literacy, the teachers connect well the 

learning and make good use of real life contexts, for example, helping the 
children to understand the need for standard measures in everyday life or when 
raising their awareness of fire safety.  Across the school, there is inconsistency 
in the quality of the learning experiences within numeracy and an over emphasis 
on the teaching of number, to the detriment of progression in learning across the 
rest of the mathematical curriculum.  The school has recently invested in a wider 
range of reading resources and make good use of the Belfast Education and 
Library Board (BELB) Mobile Library Service to ensure that the children have 
good opportunities to access a range of books.  The staff recognise the need to 
develop further the children’s comprehension skills and are investing in a new 
commercial scheme.  It will be important to ensure that all of the staff make more 
effective use of the children’s reading materials to develop their comprehension 
skills, widen their vocabulary and provide further opportunities for extended 
writing.  Overall, the teachers need to raise further the standards in both literacy 
and numeracy for all the children.   

 
• In the foundation stage (FS), the children enjoy the play sessions; however, the 

play provision within the school is under developed.  It will be necessary for the 
staff to review all aspects of the play programme and provision, to ensure that 
the children benefit from a more progressive and challenging programme across 
the foundation stage (FS) and KS1 to enhance and enrich the children’s learning 
and development. 

 
• The special educational needs co-ordinator (SENCO) has been recently 

appointed.  All of the staff are very committed to meeting the needs of the 
children with additional learning needs.  The school engages well with a range of 
external professionals who provide support for these children.  Currently, the 
in-house withdrawal support is provided by an experienced classroom assistant 
under the direction of the SENCO.  The format and content of the children’s 
Individual Education Plans (IEPs) should be reviewed by the school in order to 
identify more clearly the needs of the child, the strategies to be implemented and 
the targets to be achieved.  A high priority is given to the continuous professional 
development of the classroom assistants who provide effective support to the 
children in class.  The staff are beginning to use the internal performance data to 
identify a target group of children with low or potential underachievement.  

 
• A high priority is the pastoral care of the children and developing their personal, 

social and emotional well-being.  The behaviour of the children is very good and 
they have good opportunities to contribute positively to the life and work of the 
school, through for example, the student council, as playground ‘buddies’ and as 
members of the Eco-council.  They also enjoy regular opportunities to take part 
in a wide range of extra-curricular activities and the children are encouraged to 
become involved in raising funds for a variety of charities which helps to raise 
their awareness of those less fortunate than themselves. 

 
• The school gives good attention to encouraging the children to adopt a healthy 

lifestyle.  There is a good focus on healthy eating, drinking water and engaging in 
a range of energetic physical activities.  
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• The space within the school is limited for aspects of learning.  The year 6 

classroom is small and the music and peripatetic special educational needs 
lessons are conducted in a converted storeroom.  The play programme, for 
foundation stage classes, cannot be accommodated within the classroom and, 
as a result, the play programme has to be set up and cleared away each day in 
the shared space within the hall which accommodates physical education 
lessons and the dinner arrangements.  The school has no dedicated library. 

 
7. Leadership and management 
 

• The leadership and management of the school are in a period of significant 
change; the staff are committed to the holistic development of the children and 
are aware of the need to raise further the standards for all the children.  The 
principal knows the children and their families well and is dedicated to providing 
a happy school where the children are motivated to learn.  She successfully 
promotes a collegiate approach to school improvement.  The principal supports 
all of the staff pastorally and professionally and encourages them to engage in 
ongoing professional development.  It will be important to monitor the impact of 
staff development opportunities, both in school and external training, in order to 
maximise the benefits to the children; provide time to embed it into practice; and 
to evaluate the improvements in learning and teaching.  Overall, there is a need 
to review the roles and responsibilities of all staff and to provide more effective 
strategic leadership and management at all levels to effect sustainable 
improvement in learning and teaching.  

 
• The school development plan sets out an extensive range of priorities for 

improvement; it will be important that the priorities are refined and adjusted to 
reflect the findings of the inspection report and that associated strategic action 
plans are developed to guide the work of the staff.  The current range of 
monitoring and evaluation processes need to be more robust and better linked to 
the action plans to bring about an agreed understanding of high quality learning 
and teaching.  

 
• The school is well respected within the local community.  The teachers and the 

children benefit from the links that have been established with the adjoining 
nursery school, other neighbouring primary schools and the external support 
services.  The school has a committed Parent-Teachers’ Association who 
supports the school well in fundraising activities.   

 
• Based on the evidence presented at the time of inspection, the parents, staff and 

school community can have confidence in most aspects of governance 
inspected.  The governors are committed to the ongoing development of the 
school and are supportive of the principal and the staff in their work.  It will be an 
important priority for the governors to plan strategically to manage the future 
staffing needs of the school in order to take forward the areas identified for 
improvement contained in this inspection report.   

 
• On the basis of the evidence available at the time of the inspection, the school 

has satisfactory arrangements in place for safeguarding children.  These 
arrangements broadly reflect the guidance issued by the Department of 
Education but the following areas need to be addressed.  There is a need to 
ensure that: 
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- all of the children and parents are clear about the procedures to follow for 

allowing adults to enter the building and for allowing a child to leave during 
the school day;  

 
- all of the entry points to the school building are secured throughout the 

school day. 
 

• During the inspection, the inspection team held meetings with a group of the 
governors and a group of children in year 6.  The children talked enthusiastically 
about the many aspects of school life that they enjoy and reported that they feel 
secure in school and know what to do if they have any concerns about their well-
being.  

 
8. Conclusion 
 
In most of the areas inspected the quality of education provided in this school is satisfactory; 
the strengths outweigh areas for improvement in the provision.  The inspection has identified 
areas for improvement in standards, learning and teaching and leadership and management 
which need to be addressed if the needs of all the children are to be met more effectively. 
 
The areas for improvement include the need: 
 

• to review the roles and responsibilities of all staff and to provide more effective 
strategic leadership and management at all levels to effect sustainable 
improvement in learning and teaching;  

 
• to raise further the standards of literacy, numeracy learning for all the children; 

and  
 
• for all the teachers to develop a shared understanding of and implement the 

learning and teaching strategies required to provide literacy and numeracy and 
play-based learning programmes which meet the needs of all the children more 
effectively.  

 
The Education and Training Inspectorate will monitor and report on the school’s progress in 
addressing the areas for improvement over a 12-24 month period. 
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APPENDIX 
 
Health and safety and accommodation 
 
There is an urgent need for the board of governors, principal and employing authority to 
address the accommodation and health and safety matters as itemised in the appendix. 
 

• The school grounds cannot be secured as the vehicle entrance and side gates 
cannot be closed and, as a result, cars have access to the playground when the 
children are playing outside. 

 
• The stage in the school hall is used as part of the play programme; this has a 

negative impact on the quality of the staff’s involvement as a member of staff is 
required to supervise the area to keep the children safe. 

 
• There is no controlled access to the temporary mobile classroom and the teacher 

does not have access to a means of communicating with the main school in an 
emergency. 

 
• At times, during the inspection, the back entrance to the school was not secure 

during class times. 
 
• Space for aspects of learning is limited, for example, the year 6 classroom is 

very small; music and special educational needs withdrawal sessions are 
conducted in a converted store room; FS classes cannot accommodate the play 
programme within the classroom; and the school has no dedicated library.  
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