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PART ONE 
 
1. THE FRAMEWORK FOR SELF-EVALUATION AND INSPECTION 
 
1.1 In September 2008, the Education and Training Inspectorate (the Inspectorate) agreed 
with the five providers of initial teacher education (ITE) in Northern Ireland, and also 
through the University Council for the Education of Teachers in Northern Ireland (UCETNI), 
a framework of quality indicators for the purposes of (i) guiding self-evaluation by the 
providers of initial teacher education programmes and (ii) inspection by the Inspectorate.  
(See Annex 1) 
 
1.2 In February 2009, in agreement with St Mary’s and Stranmillis University Colleges 
(the Colleges), a team of inspectors visited both Colleges and a sample of BEd students 
during their school-based work experience. 
 
2. THE CONTEXT OF SELF-EVALUATION AND INSPECTION 
 
2.1 Prior to the inspection visits, the Department of Education (the Department) issued a 
draft circular dealing with the approval of ITE programmes, intended to replace Circular 
1989/40.  The new draft circular refers to the role of inspection: 
 

5.1 Inspection of ITE programmes is carried out by the ETI who make an 
evaluation of ITE provision.  Inspection also audits and quality-assures the self-
evaluation carried out by ITE providers, using the agreed quality indicators. 

 
2.2 The Circular revises the requirements which programmes must meet to be approved 
by the Department.  The requirements include the following on the quality of teacher 
education: 

 
R2.4   Provision is of a quality which is judged by the Inspectorate to be at least 
satisfactory. 
 

3. THE FOCUS FOR SELF-EVALUATION AND INSPECTION 
 
3.1 The focus of the inspections was on literacy and numeracy across the curriculum of 
the Bachelor of Education (BEd) programmes (primary and post-primary) and the 
effectiveness of self-evaluation leading to improvement within the Colleges.  The choice of a 
focus on literacy and numeracy across the curriculum was influenced by the draft strategy 
Every School a Good School:  a strategy for raising achievement in literacy and numeracy 
(DE, Bangor, June 2008).  Annex 2 contains the relevant quotations.
 
3.2 Just before the inspection visits, the Chief Inspector’s report for 2006-08 was 
published; the Chief Inspector commented in his report (paragraph 230) that: 

 
‘Initial teacher education needs to place a greater emphasis on improving the 
teachers’ skills to meet the challenges of the revised curriculum, the planned move 
away from academic selection and the implementation of the Entitlement Framework.  
More emphasis is also needed on enhancing the skills needed to meet the additional 
learning and pastoral needs of children and young people set out in this report.’ 
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4. THE PROCESS FOR SELF-EVALUATION AND INSPECTION 
 
4.1 Following the production by the Colleges (in advance of the visits) of a short 
self-evaluation report, which drew mainly upon a wide range of evidence already produced 
for quality enhancement, moderation and similar reporting purposes, the Inspectorate 
evaluated the quality of teaching and learning, the progress of the students’ work and their 
achievements, and the quality of leadership and management. 
 
4.2 While visiting the Colleges, the Inspectorate observed instances of learning and 
teaching; talked, formally and informally, to a selection of students and lecturers; discussed 
samples of the students’ work with the students concerned; attended meetings; met with 
representatives of the governing bodies; read policy, planning and evaluation documents; and 
reviewed the resources, including the provision for online learning. 
 
4.3 In arriving at an evaluation of the levels of competence of student teachers, each 
College and the Inspectorate independently evaluated and reported on: 
 

• how well the student teachers are achieving; and 
 

• the quality of provision for learning 
 

which together comprised a single summary level for the overall effectiveness of the 
provision (quality and outcomes).  They also evaluated and reported on: 
 

• the effectiveness of leadership and management in securing improvement by 
raising achievement and enhancing quality. 

 
4.4 Finally, each College and the Inspectorate reported an overall level for the programme 
areas being assessed, relating the evaluations in each case to six performance levels which 
may be interpreted as follows: 
 

PERFORMANCE LEVEL 
Outstanding 
Very Good 

Good 
Satisfactory 
Inadequate 

Unsatisfactory 
 
4.5 An important purpose of the joint self-evaluation and inspection exercise was to help 
to embed further a culture of self-evaluation in the working of the Colleges so as to enhance 
their responsiveness to the needs of learners, teachers and schools, and to develop further 
their quality assurance and self-evaluation systems as an effective means of identifying and 
sharing effective practice and promoting and sustaining improvement.  Following this initial 
self-evaluation and inspection exercise, the framework of quality indicators and the processes 
will be reviewed jointly and improved further in the light of experience by the ITE providers 
and the Inspectorate. 
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5. THE USE OF THE SELF-EVALUATION AND INSPECTION FRAMEWORK 
 
5.1 The experience of the inspections of both Colleges indicated that the framework 
enabled the lecturers and the inspectors to evaluate the quality of the BEd literacy and 
numeracy provision with a sharp focus on pedagogy and the revised curriculum. 
 
5.2 Lecturers were also invited to identify and describe briefly instances of effective 
practice which illustrate aspects of the self-evaluation and inspection framework.  A selection 
of these is included in this report. 
 
6. THE EVIDENCE BASE FOR INSPECTION IN STRANMILLIS UNIVERSITY 

COLLEGE 
 
6.1 In Stranmillis University College, the Inspectorate inspected 47 sessions taught by 28 
academic staff, ranging from lectures, seminars and practical workshops in specialist 
subjects, to presentations by students and microteaching.  Several of the sessions included 
observations of the students engaged in the modelling of teaching to their peers. 
 
6.2 The inspectors and the College staff conducted over 45 significant discussions which 
focused partly on their roles and responsibilities and partly on self-evaluation evidence 
produced for internal committees including the Learning & Teaching Committee, the 
Literacy Coordinating Committee, the Post-Primary Team meeting and the College’s 
Governing Body, and for external bodies such as the Queen’s University of Belfast, the 
Quality Assurance Agency for Higher Education, the Higher Education Statistics Agency, 
and the Department for Employment and Learning.  A formal discussion was held with a 
group of students in the College as well as with 15 students during visits to school-based 
work placements in six schools.  The visits to schools also allowed for a range of informal 
talks with, for example, teacher-tutors, classroom teachers, heads of department and 
principals. 
 
6.3 Sessions on literacy and numeracy were observed, including one in the 
Communications Centre.  Other observed sessions included a range of other specific contexts, 
for example, educational studies sessions, business studies, English, history, information and 
ccommunications technology, mathematics, music, physical education, religious studies, 
science, technology and design, the world around us and early years sessions. 
 
6.4 The inspectors reviewed work written by students, including their school experience 
files.  They examined teaching resources, including those on the College’s virtual learning 
environment, policy and planning documents, programme outlines, module and programme 
reviews, student teaching evaluations, external examiner reports, and analytical data on 
student satisfaction from the National Student Survey and on, for example, recruitment, 
retention and performance of the students.  Other relevant documentation which supports 
self-evaluation in the College, and which relates to a current internal BEd programme review, 
was also made available to and discussed with the Inspectorate. 
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In this report, proportions may be described as percentages, common fractions and in more 
general quantitative terms.  Where more general terms are used, they should be interpreted as 
follows: 
 
 Almost/nearly all - more than 90% 
 Most - 75% - 90% 
 A majority - 50% - 74% 
 A significant minority - 30% - 49% 
 A minority - 10% - 29% 
 Very few/a small number - less than 10% 
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PART TWO 
 
7. THE VIEWS OF GOVERNORS 
 
7.1 Representatives of the Governing Body met with members of the Inspectorate to learn 
about the purpose and focus of the inspection. They spoke mainly about issues arising from 
the planned merger of the College and the School of Education of the Queen’s University, 
Belfast 
 
8. THE VIEWS OF STUDENTS 
 
The following are the strengths and areas for improvement reported by students to the 
Inspectorate during discussions.  Reported strengths include: the caring ethos of the College; 
their working relationships with the lecturers; and the support for the students’ learning 
needs. 
 
8.1 Reported areas for development include: aspects of the accommodation and resources, 
including the limited access in the library to recommended books and the few opportunities to 
learn how to use interactive white boards; the need for more prompt and more effective 
feedback on their assignments; greater information on the ‘Additionality’ courses which 
provide extension and enhancement to the BEd programme; and greater guidance on aspects 
of primary school-based work.  
 
9. THE CARE OF AND SUPPORT FOR THE STUDENTS 
 
9.1 The Advisors of Study know their students and their learning needs well and are 
proactive in supporting them.  While the students are helped through this support, there is a 
need to develop further the systematic evaluation of its effect across the College.  Overall, the 
care of and support for the students provided by the College, especially for those with 
specific needs, are very good. 
 
10. THE QUALITY OF PROVISION FOR LEARNING 
 

The key aim of the Good Practice in Diverse Schools 
(GoPIDS) project is to help student teachers to 
appreciate and understand religious and cultural 
difference through encounter and observation in the 
main school management types in Northern Ireland: 
Controlled, Integrated and Catholic Maintained. It takes 
place in year 1 for all Post-primary students and for 
Primary students whose main subject is Religious 
Studies.

10.1 The quality of the teaching was good or better 
in most of the sessions observed, and very good or 
better in a majority.  In the most effective sessions, the 
students were actively engaged through a range of 
strategies including discussion, questioning and high-
level challenging debate, and they had opportunities to 
peer-evaluate and self-evaluate their modelling of 
effective pedagogy and related work.  In many of these sessions, there was a convergence 
between the subject specialist expertise and the support for developing the students’ 
pedagogy for the classroom. 
 
10.2 The College needs to continue the development of, and increase the participation in, 
peer evaluation by staff in order to meet whole-college objectives relating to the 
improvement of teaching and learning through the sharing of practice and its quality 
enhancement through self-evaluation. 
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10.3 The BEd programmes, both Primary and Post-Primary, aim to equip and enable 
students to have the competences to contribute to the development of the children’s literacy 
and numeracy skills, and to develop and reflect on their own practice in the context of 
research-based evidence.  
 
10.4 The strengths of both programmes include: 
 

• the excellent working relationships between the lecturers and students; 
 

• the use of contemporary materials related to the revised curriculum; 
 

• the extent to which the course materials are informed by recent research;  
 

• the opportunities for the students to learn through specific assignments aimed at 
promoting self-reflection; and 
 

• the development of a capacity within the students to reflect on their practice 
through teaching which is led by the application of research. 

 
10.5 In the BEd Primary programme, the students attend literacy and numeracy taught 
sessions in the first three years, and are able to choose between two options in year 4, one of 
which entails further study through a dissertation that involves original research and/or 
literature review.  Some 25% of Primary students take this option. 
 
10.6 The strengths of the Primary programme include: 
 

Linguistic Phonics is introduced in the Year 2 Curriculum Studies 
and developed further in following years.  Students review and 
debate digital videos of local classroom teachers using different 
aspects of Linguistic Phonics, supplemented through teaching by a 
local education and library board (ELB) trainer.  Year 4 students 
who elect to study the ‘Research and Development in the Teaching 
of Reading’ module can gain a certificate in the Linguistic Phonics 
Approach and consolidate this by practice in school.  They produce 
and present a case study on teaching Linguistic Phonics which is 
assessed by the ELB trainer.

• the promotion of literacy and 
numeracy in areas of the curriculum 
covered through Curriculum 
Studies; 

 
• the innovative projects with a clear 

literacy focus, taken forward by the 
Centre of Excellence in Teaching 
and Learning; 

 
• the support provided by the Communication Centre, including the opportunity for 

students to learn how to provide peer-tutoring; 
 
• the opportunities in the most effective numeracy sessions for the students to work 

collaboratively with their peers, to reflect on their own experience and to draw out 
important teaching points; 

 
• the high importance given to the link between the students’ own mathematical 

confidence and competence and their ability to teach numeracy effectively; and 
 
• the procedures in place to identify those students who have particular difficulties 

with aspects of mathematics and to provide remedial support. 
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10.7 The areas for improvement include: 
 The Digitally Resourced Engaging And Motivating Science 

(DREAMS) project aims to develop students’ and teachers’ 
practice in adopting an enquiry-based approach and  applying ICT 
to the study and teaching of science.  It extends the range of 
strategies available to pupils for recording, reporting and 
communicating their work in science and encourages students and 
teachers to reflect on their practice. 

• the need for lecturers to develop 
further the written feedback given to 
students on their coursework so that 
students are aware how they can 
improve their work; 

 
• the need for greater parity in academic standards within the year 4 options, for example, 

through increasing the uptake of the dissertation option by the students. 
 
• the need for the literacy team to collaborate more effectively with those delivering all the 

elements of Educational and Curriculum Studies, in order to ensure the provision includes 
the planned modelling of strategies, such as modelled and shared writing, in meaningful 
contexts; 
 

• the need to use the time available prior to school-based work more efficiently to reduce 
the compression of the teaching of important areas of literacy, with a consequent loss of 
appropriate context, into three two-hour sessions; 
 

• the need, in a few numeracy sessions, for the lecturers to focus more deeply on the 
children’s intended learning and progression, and to provide more opportunities for the 
students to self-evaluate and peer-evaluate. 

 
10.8 In the BEd Post-primary programme, the students attend taught sessions in all four 
years, which comprise academic sessions in their particular subject, subject application 
sessions in how to teach their subject and generic educational sessions which include those 
which focus on literacy and numeracy.  For example, all students in year 1 attend seminars 
focusing on a broad understanding of literacy and numeracy across the curriculum. 
 
10.9 In 2007, the College introduced a BEd in science and mathematics.  The students who 
are in the first cohort are currently in their second year. 
 
10.10 The strengths of the Post-primary programme include: 
 

• the convergence, evident in teaching, between the subject and subject application, 
especially in Religious Studies and Business Studies, in order that the students 
have a coherent experience to support their development as effective teachers; 

 

The College works with a specialist science school to 
enhance the students’ experience of teaching 
mathematics and science.  Under the guidance of a 
maths and a science mentor from the school, who 
moderate the course assignments, the College students 
plan, teach, observe, analyse and critique their lessons.  
Using a digital technology tool (DIVER) their reflection 
is presented in the form of a video-paper for 
mathematics and interactive, multimedia 'learning 
objects' for science.

• the close link with a post-primary 
school through which the students in 
mathematics and science have 
outstanding opportunities to plan 
alongside the school’s staff, to 
evaluate the staff’s teaching, to 
receive feedback on their own 
teaching from the staff, to produce a 
self-evaluative ‘e-paper’ (digital 
presentation) on their own teaching, and to receive an evaluation of their self-
evaluation; 
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• the procedures for students to analyse their teaching at the end of school-based 

work using the teacher competences and receive feedback on their self-evaluations 
from lecturers and principals; 

 
• the ‘academic stretch’ for all year 4 post-primary students experienced by 

completing dissertations that involve original research and/or literature review; 
 
• the opportunities for all students within the year 1 numeracy course to reflect on 

their own level of numeracy and their feelings while attempting mathematics 
problems. 

 
10.11 The areas for development include: 

 

The ‘alternative placement’ programme offers all year 4 post-
primary students the opportunity to work with a wide variety of 
agencies in the field of education; to develop and enhance their 
transferable personal and professional skills; and to explore new 
platforms for career development.  In 2008-09, 44 students were 
placed in a total of 28 different schools and organisations.  There 
were three broad types of host organisation: special and alternative 
educational contexts (e.g. Fleming Fulton School, Rathmore 
Educational Resource Centre, Belfast Hospital School), educational 
support agencies (e.g. Love for Life, W5, Ulster Teachers’ Union) 
and museums and leisure organisations (e.g. Ulster Folk and 
Transport Museum, National Trust).  The students appreciate the 
opportunity to experience something new and to realize the wide 
career opportunities available with their B Ed degree. 

• the need to ensure that students understand and can consistently promote literacy 
and numeracy through teaching within and across the range of main and 
subsidiary subjects; 
 

• the need for closer links in in 
the science and mathematics 
BEd, between what is being 
covered through, for example, 
physics and calculus in order 
that the learning of 
mathematical skills within a 
meaningful context is 
modelled for the students. 

 
11. SCHOOL-BASED WORK 
 
11.1 During each year, each student spends a discrete amount of time on teaching practice 
in a primary or a post-primary school.  This work is valued not only by the students and the 
College, but also by the wider educational community who report the benefit of the process. 
 
11.2 The strengths include: 
 

• the opportunities given to the 20% of students who study and take part in 
international school-based work; 

 
• the innovative introduction of a more diverse range of experiences and a wider 

range of additional alternative placements for the post-primary students; 
 
• the thorough preparation and planning undertaken by most of the students; 
 
• the quality of the teaching by the students which was good or better in a majority 

of the lessons observed; 
 
• the observed quality in the post-primary phase of the feedback session between 

the college lecturer and the student; 
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• when the guidance was clear, particularly in post-primary, the good attempt made 

at self-reflection by the student; 
 
• the willingness of the schools to provide the students with support and guidance; 

and 
 
• the commitment of the host schools to their partnership with the College. 

 
11.3 The areas for improvement 
include: 

Eighty Year 2 Post-Primary and BA Early Years took part in 
the QUB Certificate in Entrepreneurship Studies. The 
student teams developed a wide range of innovative teaching 
resources, with real potential for use with learners, to support 
the teaching of enterprise skills in the revised Northern Ireland 
Curriculum. They then pitched their ideas to a panel of 
"Educational Dragons" comprising a principal of an early 
years centre, the vice principal of a post-primary school, the 
CCEA Enterprise and Employability Officer, the Head of 
Enterprise Education for Invest NI and a visiting international 
professor.  

 
• the need to clarify for 

primary school students 
and teachers the recent 
changes made in 
guidance from lecturers 
over lesson planning, 
literacy, the Teacher 
Competences1, critical 
self-evaluation and assessment; and 
 

• a need for a more systematic evaluation by the College of the effectiveness of 
school-based work, including how lecturer and classroom teacher judgements are 
moderated, and whether there is a shared understanding of effective ways of 
developing literacy and numeracy across the curriculum. 

 
Overall, the quality of provision for learning is good. 
 
12. ACHIEVEMENTS AND STANDARDS 
 
12.1 The students enter Stranmillis University College with significantly higher levels of 
performance in General Certificate of Education Advanced and Advanced Subsidiary 
examinations than students on BEd programmes elsewhere in the UK. 
 
12.2 The strengths include: 
 

• all students during their school-based work demonstrated a strong commitment to 
the welfare and pastoral care of the learners; 
 

• all students during school-based work demonstrated an appropriate progression in 
relation to the Teacher Competences; 
 

• the good attempts made at self-reflection by the students; 
 

• the evidence of ‘academic stretch’, as evidenced by the high quality of many final 
year dissertations; and 

                                                 
1 Teaching: the Reflective Profession. GTCNI   
http://www.gtcni.org.uk/index.cfm/area/information/page/ProfStandard  
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• the good standards the students achieve in their final degree in relation to their 

entrance qualifications. 
 
Overall, the standards achieved by the students are very good. 
 
13. LEADERSHIP AND MANAGEMENT, INCLUDING SELF-EVALUATION 
 
13.1 The College reorganised its management structure in 2006 by introducing separate 
primary and post-primary departments led by Heads of Department who are members of the 
senior management team.  A new Principal was appointed in September 2007 and further 
restructuring was initiated in June 2008 through the appointment of nine cross-college 
co-ordinators, one of whom has responsibility for literacy and another for numeracy.  
 
13.2 The forward-thinking leadership demonstrated by the Principal, with support from her 
vice-principals, has been instrumental to the continuing development of the business planning 
processes.  She has also developed further the staff’s understanding of the process of, and 
their contribution towards, self-evaluation in the College. 
 
13.3 At the time of the inspection, continuous improvements were being undertaken as a 
consequence of the BEd programme review. 
 
13.4 The strengths include: 
 

At the end of the SBW period all Year 4 post-primary students 
carry out a detailed SWOT analysis of their personal and 
professional competence in the classroom; using PowerPoint they 
have 5 minutes to justify what they have written through 
supporting evidence to an audience including school principals. 
The aims of the activity are to cause the student to reflect on, 
illustrations of their own work and practice that they have 
selected and plan to present, and to argue and justify their 
evaluations to a panel so providing potential interview 
experience and enhancing their final grade.   

• the recent development of corporate and business  management processes to 
college development planning; 
 

• the promotion of 
distributed leadership and 
development planning 
processes through which 
middle managers now have 
responsibility and are 
beginning to take on 
accountability; 
 

• the recent appointment of cross-college co-ordinators for literacy and numeracy 
and the good start made in embedding literacy and numeracy skills across the 
curriculum of the BEd programmes; 
 

• the programme of staff development made available to staff, including the 
lunchtime seminars organised through the Quality Enhancement programme; 
 

The Books And Stories In Children’s Science (BASICS) 
initiative, funded by AstraZeneca, promotes the use of fiction 
and non-fiction books within enquiry-based science at 
Foundation Stage and Key Stage 1 across five local schools. The 
teachers find books an excellent way to set a context for enquiry-
based science and to integrate literacy and science. Children’s 
level of engagement and motivation, and their use of language, is 
better when stories are used to make science more accessible.  

• the development of the research ethos and capacity of the college staff, through 
the judicious application of funds to support research-based innovation and 
improvement; 
 

• the emphasis placed on the STEM 
(Science, Technology, Engineering 
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and Mathematics) agenda through a strong cross-college team, the development of 
the post-primary BEd in science and mathematics, and the aim to improve the 
ability of all students to promote STEM through their teaching in schools; and 
 

• the range of examples in the post-primary programme of innovative approaches to 
teaching, learning and self-evaluation. 

 
13.5 The areas for improvement include: 
 

• the need to set the College’s current BEd Review in a more fundamental, 
college-wide debate about the purpose of teacher education in preparing teachers 
for the 21st century school, and to build on this with better cross-college 
communication, involving students and lecturers, in order to inform and improve 
the management of change. 

 
13.6 Based on the evidence from the inspection visits, the Inspectorate generally concurs 
with the strengths and areas for development identified within the College’s self-evaluation 
report (see summary in Annex 3).  The inspection identified additional areas for improvement 
contained within the body of the report and above, which the College has an improving 
capability of addressing effectively.  The College is good at ensuring improvement through 
evaluating the quality of its own provision and taking action to build on its own strengths and 
address any areas for development. 
 
Overall, the effectiveness of leadership and management in securing improvement by 
raising achievement and enhancing quality is good. 
 
14. CONCLUSION 
 
14.1 In the areas inspected, the quality of the provision of teacher education (and self-
evaluation) by this provider is judged by the Inspectorate to be good.  The provider has 
important strengths in most of its provision.  The inspection has identified areas for 
improvement which the provider has demonstrated the capacity to address. 
 
The overall quality of teacher education (and self-evaluation) is good. 
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ANNEX 1 
 
FRAMEWORK FOR SELF-EVALUATION AND INSPECTION 
 
The quality framework comprises quality indicators and questions in three sections. 

Section A – Leadership and Management 
How effective are leadership and management in raising achievement, supporting the student 
teachers and enhancing quality? 
 

• How effective is the strategic leadership? 
 

• How effective is the action to promote improvement? 
 

• What is the quality of the ITE partnership? 
 

• What is the quality of staffing? 
 

• How effectively are resources utilised to ensure quality programmes?  
 
Section B – Achievements and Standards 
 
How well do student teachers achieve? 
 

• How far do the student teachers demonstrate professional values and practice?  
 

• What is the standard of the student teachers’ teaching competence? 
 

• How far do student teachers increasingly demonstrate a critical self-reflection that 
promotes self-improvement? 

 
• How far do the trends in the attainment of the student teachers show improvement 

or the maintenance of high standards? 
 
Section C – Quality of Provision for Learning 
 
What is the quality of provision for learning? 
 

• How effective is teaching, learning and assessment? 
 

• How well do the learning experiences, programmes and activities meet the needs 
and interests of student teachers? 

 
• How well are student teachers cared for, guided and supported? 
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ANNEX 2 
 
‘Every School a Good School:  A Strategy for Raising Achievement in Literacy and 
Numeracy’ (DE, Bangor, June 2008) (paragraph 6.8).   
 

‘The need to improve standards of literacy and numeracy has considerable 
implications for initial teacher training. It needs therefore to be given the highest 
priority, particularly at primary level. Those with responsibility for initial teacher 
education, and subsequent professional training, should focus more systematically on 
developing the capacity of principals, senior staff and classroom teachers to improve 
the teaching and learning of literacy and numeracy to all pupils and, in particular, 
the various interventions which can be used. Furthermore, greater attention needs to 
be given in initial and subsequent training to the more effective use of comparative 
performance data to identify priorities and actions in respect of provision and 
outcomes in literacy and numeracy, and to track and improve the attainment of 
individual pupils, particularly boys and other under-performing groups.’ 

 
The strategy goes on recommend that ITE providers should therefore: 
 

• continue to ensure that course lecturers are up-to-date with new and successful 
pedagogical practices in relation to literacy and numeracy and adjust programmes 
to reflect these; 

 
• revise programmes to ensure that all students on primary teaching courses 

understand key interventions and approaches e.g. reading recovery, phonics; 
 

• ensure that the teaching of phonics is an integral part of all programmes involving 
the teaching of reading to young people; 

 
• seek to ensure that in arranging teaching practice, students have opportunities to 

gain experience of teaching across a broad spectrum of settings; and 
 

• ensure that all students on PCGE and BEd courses , irrespective of any subject 
specialism, are involved in the study of literacy and numeracy. 

 13



 

ANNEX 3 
 

SUMMARY OF SELF-EVALUATION BY STRANMILLIS UNIVERSITY COLLEGE 
 
 
Assessment of Performance: 
Overall performance is generally very good with some examples of outstanding 
performance and areas for further improvement identified. 

 
(A) How effective are 

leadership and 
management in 
raising achievement, 
supporting the 
student teachers and 
enhancing quality? 

 
 
 

 
Main Strengths: 
 
• The appointment of two cross-college co-ordinators has 

strengthened strategic leadership in the areas of Literacy 
and Numeracy. 

 
• There is evidence to show that they are liaising with 

teams across the College which ensures a prompt 
response to policy initiatives and consultations.  This 
has promoted a team approach and clarified lines of 
accountability.  The co-ordinators contribute to the 
College Business Plan and participate in the monitoring 
and review of targets. 

 
• There are clear quality assurance systems in place which 

operate at module and pathway levels.  The procedures 
enable students and other stakeholders to contribute to 
the review process.  Module content and delivery is 
changed as a result of quality assurance. 

 
• Governors receive regular reports of achievement 

against the strategic objectives they have approved in 
the Business Plan. 

 
• Considerable work has been undertaken to ensure 

greater consistency and coherence in managing the ITE 
partnerships.  Partners are involved in assessment, 
review and the selections of teachers. 

 
• There is evidence of innovative approaches to 

developing the partnerships further. 
 
• As well as evidence of a highly qualified and 

experienced staff, there is evidence to show ongoing 
professional development, engagement in 
research/scholarship and international partnerships. 

 
• There is ongoing investment in resources and priorities 

are identified to support the strategic objectives outlined 
in the Business Plan.  Particular attention is being given 
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to central resources (such as library, IT and learning 
support services) which support learning and enhance 
the student learning experience. 

 
Areas for further development: 
 
• There is a need to further develop school partnerships in 

order to strengthen the reciprocal nature of the 
relationship.  Plans are being devised to further develop 
the relationship with teacher tutors.  The College is also 
developing the following strategies which will increase 
the involvement of staff with schools: encouraging more 
staff to gain recent relevant experience, engaging in 
consultancy and research work.  There is also a focus on 
the need to strengthen the ambassadorial role of College 
staff as they visit schools. 

 
• The College needs to continue to work hard at 

developing a research culture which not only adds to its 
RAE 2008 profile but supports and enriches its core 
business.  This is regarded as an essential part of the 
aspiration to be recognized as World Class. 

 
• The strategy of building and consolidating key 

international partnerships which contribute both to the 
development of staff and students is critically important.  
This strategy is regarded as an essential part of the 
aspiration to be recognized as World Class. 

 
• The College must clearly align resourcing priorities and 

the Business targets/objectives and seek additional 
sources of funding to support strategic initiatives like 
STEM. 

 
Overall the College would describe its performance in 
this area as generally very good with areas for further 
improvement identified. 

 
(B) How well do student 

teachers achieve? 
 

 
Main Strengths: 
 
• There is evidence to show that students are committed to 

the professional values as articulated by the GTC (NI) 
and promote a positive ethos in the classroom.  Students 
enter the College with excellent profiles both in terms of 
qualifications and commitment to teaching.  They 
demonstrate a clear understanding of teacher 
competences and the current educational priorities.  A 
significant number also gain experience in an 
international context. 
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• Critical self-reflection and self-improvement is 
promoted throughout the College.  This is reflected not 
just in the mainstream degree but in the added-value 
programmes. 

 
• Attainment and retention rates verify the high levels of 

achievement against national and local benchmarks. 
 
Areas for further development: 
 
The College is seeking to develop strategies which will: 
 
• increase its involvement in international partnerships; 
 
• embed themes such as the international perspective, 

cultural diversity etc across the curriculum; 
 
• expand the use of alternative teaching/learning 

placements; and 
 
• promote more collaborative learning, including the  

involvement with the related professional degrees in 
Early Years and Health and Leisure. 

 
Overall the College would describe its performance in 
this area as generally outstanding while recognizing that 
there are opportunities for further improvement. 

 
(C) What is the quality of 

provision for 
learning? 

 

 
Main Strengths: 
 
• The structure of the programmes and expertise of the 

staff ensure that students achieve appropriate 
competences. 

 
• The College is using ICT/web based technologies such 

as Queen’s On-line, CETL etc to promote effective 
learning. 

 
• Review of the evidence indicates the use of a range of 

teaching approaches. 
 
• The programmes broaden and develop the interests of 

the students through options like international 
placements, alternative placements and taking  courses 
as part of the Degree Plus strategy developed by the 
College. 

 
• There are effective arrangements for admissions, 

induction and ongoing pastoral and learning support. 
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Areas for further development: 
 
The College is: 
 
• committed to promoting recent relevant school 

experience and involvement in scholarly activity so that 
the quality and relevance of teaching/learning can be 
further enhanced; 

 
• promoting the use of a range of teaching approaches 

which model best practice; 
 
• reviewing its strategies and resources to ensure that 

there are more opportunities for the innovative use of 
ICT/web based technologies as a tool to promote 
effective learning; 

 
• reviewing courses structure and content  to ensure that 

the student teachers’ information handling skills are well 
developed – a module in Learning/Study Skills is being 
considered; and 

 
• reviewing course structures and content to ensure that 

there is sufficient intellectual stretch – eg all final year 
BEd students involved in dissertation work and taking a 
module at M level. 

 
Overall the College would describe its performance in 
this area as good with some examples of practice which 
is very good/outstanding.  Areas for further 
improvement have been identified. 
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