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A number of quantitative terms are used in the report.  In percentages, the terms correspond 
as follows:- 
 
 More than 90% - almost/nearly all 
 75%-90% - most 
 50%-74% - a majority 
 30%-49% - a significant minority 
 10%-29% - a minority 
 Less than 10% - very few/a small number. 
 
 
 



 

1. INTRODUCTION 
 
1.1 The Southern Education and Library Board (SELB) provides alternative education 
provision (AEP) for children and young people from key stage (KS) 1 to KS4; it is an 
evolving and integral part of the SELB’s special educational needs provision.  The main aim 
of the provision is to provide appropriate education for children and young people who have 
severe social, emotional and behavioural difficulties (SEBD) or who are temporarily unable 
to attend school.  The provision is administered from the SELB’s Silverwood Centre in 
Lurgan and is managed by an educational adviser who is the Head of Service and a team of 
senior teachers. 
 
1.2 The children and young people attend one of three educational centres:  Lough Road, 
Lurgan offers provision at KS1 to KS4 both through partnership and out of school 
programmes; Education Other Than at School (EOTAS) is offered at Newry; and at Kinnego, 
near Moy, there are temporary KS3 placements, which operate in partnership with the young 
people’s own schools as well as outreach support; additionally, in all areas education is 
organised for pupils who are out of school due to illness.  Each educational centre is led by a 
senior teacher, who is responsible for a team of teachers, classroom assistants, behaviour 
assistants and in two centres, a youth worker.  Currently, these centres cater for a total of 92 
young people, 77 of whom are boys, including all those at KS1 and KS2.  Forty-seven of the 
young people have statements of special educational needs (Appendix 1). 
 
1.3 The pattern of attendance at the centres varies from two days each week to five full 
days each week.  All of KS1 to KS3 attend full-time; those who attend part-time attend their 
own school for the rest of the week.  At KS4 the pupils are offered full-time education; they 
either attend a centre five days each week or attend four days with the fifth day spent on 
vocational courses or in work experience. 
 
1.4 There is an increasing number of very young children being identified for early 
intervention and support.  At present, the service provides placements for 12 children in KS1 
and KS2.  Almost all of these very young children return to their own schools or are able to 
re-integrate successfully to their own schools following a short-term placement; liaison with 
the host schools is good and it is only in very exceptional circumstances that a young person 
continues to remain within the service. 
 
1.5 The service also provides temporary placements at KS3.  Where the young people are 
on temporary placements, the links with the schools are good; in addition, there are adequate 
procedures in place to help with the young people’s re-integration to their own mainstream 
school and the service provides effective support to the mainstream school with the process 
of re-integration. 
 
1.6 Nearly all of the young people at KS4 do not return to their own school and to all 
intents and purposes have no links with mainstream schools.  The focus with this cohort is to 
help them prepare for examinations, employment or a vocational course. 
 
1.7 The provision caters for five Client Groups the largest of which is Group D, on whom 
much of the inspection focused (Appendix 2).  These young people have social, emotional 
and behavioural difficulties and most have statements of special educational needs.  The 
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overall trend in recent years is for an expansion in the provision for children in Group D but 
also in broadening the provision for children who need access to education.  The service 
reports that the ability of mainstream schools to manage pupils with emotional and 
behavioural difficulties varies considerably. 
 
1.8 Nearly all of the young people, who access the provision, are referred by the 
Behaviour Support Team (BST), who will have monitored their progress and/or have been 
familiar with them in mainstream schools.  Referrals to the BST are made at stage 3 of the 
Code of Practice (CoP), direct from schools.  In addition, referrals can also come from the 
Educational Welfare Service, educational psychologists and direct from schools.  A small 
number of referrals are outside of the CoP, these are either expelled pupils or those who are 
unable to attend school because of the severity of their mental health problems. All of the 
young people who are referred, attend an initial intake meeting with their parents or 
guardians along with key staff including representatives from Social Services.  Progress is 
monitored through Individual Education Plans and review meetings.  Risk assessments and 
staff observations are carried out by the centre staff and are informed appropriately by 
relevant background information, educational history and information from other agencies. 
 
1.9 The young people who avail of the service, present the staff with an array of 
challenges.  The staff report that very complex difficulties are becoming even more prevalent; 
these difficulties include learning, behavioural, social, and mental health issues; in addition, 
all of the younger children have learning difficulties and most also have significant speech 
and language difficulties.  A significant number of the young people have suffered 
significantly from physical trauma, mental illness in the family, rejection by parents, removal 
from the family home by Social Services, unsuitable home placements or multiple rejections. 
 
1.10 In all key stages, the service reports that the behaviour of the older young people is 
increasingly physically challenging.  There is a high level of substance abuse amongst a 
majority of the young people and, at certain times, they pose a significant risk to staff and 
other young people.  There is also a noticeable increase in adolescent boys with severe 
emotional difficulties, which results in depression and self-harm. 
 
1.11 The home backgrounds of many of the children are often characterised by many 
complex social issues.  While the service provides advice to parents on some home 
management issues, it is unable to address sufficiently the vast array of complex issues facing 
most of these young people.  The service recognises that an extended multi-disciplinary 
approach is urgently required to address the needs of some of the young people with complex 
needs.  Increased access to psychiatrists, speech and language, occupational and therapeutic 
therapies is also required. 
 
1.12 The academic ability of the young people can fall anywhere within a normal 
distribution.  While nearly all are of low to average ability, there is a significant minority of 
young people who are well above average ability, and are mature, intelligent communicators 
when working with teachers and visitors. 
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1.13 The main curriculum focus of the provision for the children and young people is on 
English, mathematics, information and communication technology (ICT), personal and social 
education, citizenship and art.  The children on placements at KS3 all experience success by 
completing examination units/modules.  The more able pupils are encouraged to follow 
General Certificate of Secondary Education (GSCE) courses and key skills accreditation 
(Appendix 3). 
 
1.14 The inspection of the child protection and pastoral care arrangements included 
interviews with the designated teachers in each of the three managed centres.  Discussions 
were held with pupils from each of the key stages and, in addition, discussions and telephone 
interviews were held with the parents of some of the pupils, both past and present.  All of the 
parents contacted where most appreciative of the provision and many spoke about the 
positive transformation in their child’s attitudes to school, career and educational attainment.  
The inspection team also examined a range of documentation including child protection and 
pastoral care policies.  A confidential staff questionnaire was distributed to all of the 52 staff 
and 48 were returned.  Almost all of the comments from staff were highly positive about the 
effectiveness of leadership and management; a significant majority felt that communication 
was good between staff at all levels. 
 
1.15 Procedures are in place to implement the guidance on child protection and pastoral 
care outlined in the relevant circulars published by the Department of Education.  The views 
of the staff, parents, children and young people are listened to and acted upon; they are made 
aware of the centres’ procedures and, over time, have had the opportunity to contribute to a 
range of effective policies, which guide the work of the provision. 
 
1.16 Among the strengths are: 
 

• the caring environment  and the high level of mutual respect between the staff and 
the children and the young people; 

 
• the high quality of pastoral care provision; 
 
• the strong and effective leadership of the designated teachers for pastoral care; and 
 
• the various systems of reward and sanction, including the effective use made of 

‘time out’ in dealing with challenging behaviour. 
 
1.17 The areas for improvement identified include the need: 
 

• to ensure that the principals in the associated schools and the designated teachers 
in the SELB AEP provision are clear about who has ultimate child protection 
responsibility for the individual pupils, who continue to be enrolled in mainstream 
schools; and 
 

• to make sure that all parents are made aware of the child protection policies and 
the complaints procedure. 
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1.18 During the inspection 53 taught sessions were observed, interviews were held with the 
Head of Service and with the manager of each centre and many of the teaching and non-
teaching staff.  Visits also took place to a number of mainstream partnership schools where 
staff, including principals, were interviewed.  These procedures along with a review of the 
extensive documentation comprised the inspection’s evidence base. 
 
2. ACHIEVEMENTS AND STANDARDS 
 
2.1 The classroom practice, enabling young people, who have a history of disaffection 
and failure, to access learning and achieve, is consistently good and often outstanding in how 
it helps young people to achieve.  Most of the young people develop a new belief in 
themselves and eventually the personal discipline and social and emotional skills which are a 
prerequisite for most learning. 
 
2.2 Although the work is challenging the ethos is positive.  The staff demonstrate a strong 
commitment to their belief that each young person has an entitlement to self-development 
and fulfilment in a safe and supportive environment.  The service offers a wide menu of 
experiences, which promote active learning, enjoyment and participation; these are carefully 
planned on a daily, weekly and longer term basis, to ensure that success is nurtured and 
celebrated.  A key feature in all classes was the emphasis on the young people’s engagement 
with their learning and in taking a pride in their work. 
 
2.3 The inspection identified the following strengths in the achievements of the young 
people: 
 

• the standard of the young people’s behaviour is often very good and the relaxed 
atmosphere and respective relationships in the classrooms are conducive to 
learning; 

 
• the development by the young people of increased motivation, pride in their 

written work and a desire to achieve;  
 
• the young people’s good oral responses and their development of listening and 

discussion skills both in formal lessons and in the use of Circle Time; 
 
• the good quality of the pupils’ written work at KS4; 
 
• the significant improvement in the young people’s attendance with the retention 

rates across the three centres averaging 85% and ranging between 60% and 100%;  
 
• the successful re-integration of most of the young people into mainstream schools; 
 
•  the steady progress demonstrated by the young people in their acquisition of life 

and work skills, in their ability to work very well independently and to co-operate 
well in pairs or in groups; and 

 
• the entry of the young people for external accreditation which is well-matched to 

their ability and level of interest and the progression of over 60% of those at KS4 
into further education and training. 
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3. QUALITY OF PROVISION FOR LEARNING 
 
3.1 The quality of learning and teaching across the service is very good.  It is well 
organised and there is a strong emphasis on differentiated teaching to meet the varying needs 
of each young person; individualised teaching approaches ensure that the young people 
benefit from good one-to-one support and from small class sizes.  It is policy that each 
section is small and has dedicated staff who are encouraged to develop their skills 
individually and as a team.  This facilitates the staff building relationships with each other as 
well as with the young people.  Because the teams are small, all staff within EOTAS have 
immediate access to the knowledge, experience and expertise of their colleagues and from 
their senior teacher. 

 
3.2 The main strengths of the quality of provision for learning are: 
 

• the strong focus on the SEBD needs of the young people and the strong emphasis 
placed on the promotion of their well-being, improved self-esteem and motivation 
to learn; 

 
• the well planned and clearly structured lessons, the skilful questioning of the 

teachers and the promotion of practical learning activities; 
 
• the satisfactory and often good teaching observed and the clear partnership in 

learning between the staff and the young people; 
 
• the regular assessment of the young people’s work, which ensures that planning 

for learning and teaching is suitable differentiated to match their needs; 
 
• the excellent routines introduced to assist the children at KS1 and KS2 to develop 

a high level of perseverance and self-discipline in their approach to their work; 
and 

 
• the strong working commitment and the partnership between the teachers and the 

learning support staff in all of the centres.  
 
4. LEADERSHIP AND MANAGEMENT 
 
4.1 The quality of leadership and management at all levels across the provision has major 
strengths.  Over the past 14 years the Head of Service has developed and extended the 
provision to support more young people and their schools.  She has a very clear personal 
commitment to the young people and sets high standards for them, for herself and for the 
whole staff. 
 
4.2 The Head of Service and her senior teachers display a high level of professionalism 
and provide strong leadership in the day-to-day management of the centres and in return, they 
have the respect, confidence and loyalty of the staff. 
 
4.3 All of the managers have a detailed knowledge and understanding of the young 
people’s backgrounds, problems and attitudes to learning and their educational and social 
progress, and use this to inform their planning for learning. 
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4.4 The management and staff have effective systems of monitoring and reviewing their 
day-to-day work and they use this information to guide their planning.  Review meetings, 
daily dairies and records collectively contain a range of criteria on which the success or 
failures of the young person’s provision is based; these criteria include, behaviour, self-
esteem, attendance, attainments in literacy and numeracy, effort, attitudes to work and 
working with others.  While the service can produce a range of evidence of its successes, it is, 
however, very aware of the need to produce further qualitative and quantitative analysis to 
demonstrate more fully its effectiveness. 
 
4.5 Each centre has a development plan which both contributes to and is informed by the 
business plan of the SELB.  A key objective is to develop an extended multi-disciplinary 
approach to address the pupils’ needs. 
 
4.6 The service has provided successful training for classroom assistants who work in 
KS1 and KS2 and is committed to extending and developing closer working partnerships 
with mainstream schools to enable them to cope more effectively with challenging situations.  
Mainstream school staff are welcomed to relevant EOTAS provision and, in a classroom 
environment, learn to assist young people in accessing education.  Feedback from schools on 
this aspect of the service is excellent.  Evidence from the service and the schools themselves 
highlight this as an important step forward in ensuring greater consistency across the 
educational services, in sharing expertise and in disseminating effective practice.  Further, the 
establishment of a link teacher in each school is an important recent step in achieving better 
communication across the service.  Mainstream schools, however, need to be more proactive 
in monitoring the progress of their pupils and in requesting more regular information about 
their achievements.  An improved professional partnership between the service and 
mainstream schools is an issue to which all of the service managers are highly committed. 

 
4.7 The main strengths of the leadership and management of the provision are: 
 

• the professionalism, commitment and vision of the Head of Service and her senior 
management team, to the welfare and progress of the young people; 

 
• the clear team identity and the collegiate decision-making process; 
 
• the effective links and good levels of communication with parents and schools;  
 
• the willingness of the service to respond promptly to requests from the rest of the 

educational system for guidance and support;  
 
• the strong emphasis given to staff development for all staff; 
 
• the effective deployment of staff with a range of expertise, including professional 

youth workers, at Lough Road, Lurgan and Newry; and 
 
• the regular monitoring and evaluation of the daily and weekly classroom provision 

in which all of the staff play an important role. 
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4.8 The inspection also identified a number of areas for improvement; these include: 
 

• the need to develop further the collating, recording and analysis of quantitative 
and qualitative data on the progress of the young people who access the service; 

 
• the continued development of links with parents, schools and teachers to ensure 

greater consistency and coherence in practice; 
 
• the poor accommodation; and 

 
• the access to ICT including Classroom 2000 which is currently available to all 

mainstream schools. 

 
5. CONCLUSION 
 
5.1 The provision for pupils in AEP in the SELB has major strengths in its educational 
and pastoral provision for young people.  The parents/local community can have confidence 
in the organisation’s capacity for sustained self-improvement. 
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APPENDIX 1 
 
 
EDUCATION OTHER THAN AT SCHOOL (EOTAS) IN SELB 
 
Locations 
 
Key Stage 1/2 Partnership, Lough Road Learning Centre, Lurgan 
Key Stage 3 Partnership, Kinnego Centre, Moy 
Key Stage 2 AEP Placement, Lough Road Learning Centre, Lurgan 
Key Stage 3 AEP Placement, Lough Road Learning Centre, Lurgan 
Key Stage 4 AEP Placement, Lough Road Learning Centre, Lurgan 
Key Stage 4 AEP Placement, EOTAS, Learning Centre, Newry 
 
 
 
 
Current Enrolment in EOTAS 
 
 Partnerships Alternative Education Provision 
 KS1 KS2 KS3 KS3 KS4 Individual 

Teaching 

 Boys Girls Boys Girls Boys Girls Boys Girls Boys Girls Boys Girls

2007-08 6 0 7 0 10 0 12 2 40 10 2 3 
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APPENDIX 2 
 
 
CLIENT GROUPS 
 
Young people for whom BST & EOTAS may cater are: 
 
 a. Young people who have been identified within the CoP procedures as having 

significant social, emotional and behavioural difficulties but who are expected to 
be able to learn with advice and/or support within their normal school placement 
(CoP Stage 3). 

 
 b. Young people who have a medical certificate or otherwise to evidence long-term 

illnesses or other medical conditions which temporarily preclude attendance at 
school. 

 
 c. Young people expelled from school who have failed to gain a place in another 

school. 
 
 d. Young people who have been identified within the CoP procedures as having 

significant social, emotional and behavioural difficulties and are considered, 
because of their anticipated persistence or severity, to require placement in 
provision other than at school.  These young people will normally have a 
statement of special educational needs (CoP Stage 4 or 5). 

 
 e. Young people who have made application to a school or schools within the SELB 

after transferring into the SELB from another ELB area but have failed to gain a 
school place. 
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APPENDIX 3 
 
 
CURRICULUM AREAS 
 
Key Stages 1 & 2 offers the whole primary curriculum in partnership with the young 
person’s school where appropriate.  Adaptations to the curriculum depend on the age ability 
and needs of the individual. 
 
Key Stage 3 offers modules of: 
 
• English language; 
• home economics; 
• citizenship/religious education; 
• woodwork; 
• drama; 
• mathematics; 
• art; 
• information and communication technology; 
• employability; 
• science; 
• personal, social and health education; 
• history; 
• First Aid; 
• outdoor activities including: 

- kayaking; 
- skiing; 
- golfing; 
- swimming; 
- mountain biking; 
- mountain climbing; 
- fishing; and 
- touch rugby. 
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Key Stage 4 at the Lough Road Learning Centre, Lurgan offers: 
 

• mathematics; 
• English; 
• information and communication technology; 
• science; 
• religious education; 
• careers; 
• personal, social and health education; 
• citizenship; 
• games; 
• physical education; 
• art; 
• woodwork; 
• young women’s group; 
• cookery; and 
• XL club*. 
 

At the Southern Regional College woodwork, metalwork, hairdressing and beauty are 
available. 
 
Key Stage 4 at EOTAS Learning Centre, Newry offers: 
 

• mathematics; 
• English; 
• careers; 
• science; 
• personal, social and health education; 
• history; 
• art; 
• information and communication technology; 
• technology; 
• religious education; 
• childcare; 
• geography; 
• lifeskills; and 
• XL club*. 

 
Staff in Newry have tailored a life skills programme to include:  cookery, ironing, First Aid, 
driving test theory and household maintenance. 
 

                                                 
* The XL Club is a wide ranging year 12 programme which runs from September to May and includes 
team-building activities, advice on drugs, alcohol, anti-social behaviour, outdoor pursuits, work in the 
community, local policies and work with the elderly. 
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Vocational experiences available for Newry pupils at the Southern Group Enterprises are: 
 

• bricklaying; 
 

• joinery; and 
 

• motor vehicle studies. 
 
Pupils work towards an occupational studies qualification. 
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