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Quantitative terms used by the Education and Training Inspectorate 
 
In this report, proportions may be described as percentages, common fractions and in more 
general quantitative terms.  Where more general terms are used, they should be interpreted 
as follows: 
 

Almost/nearly all - more than 90% 
Most - 75%-90% 

A majority - 50%-74% 
A significant minority - 30%-49% 

A minority - 10%-29% 
Very few/a small number - less than 10% 

 
Performance levels 
 
The Education and Training Inspectorate (ETI) use the following performance levels when 
reporting on Achievement and standards, on Provision for learning and on Leadership and 
management: 
 

Outstanding 
Very good 

Good 
Important area(s) for improvement 
Requires significant improvement 

Requires urgent improvement 
 
Overall effectiveness 
 
The ETI use one of the following inspection outcomes when evaluating the overall 
effectiveness of the school: 
  

The school has a high level of capacity for sustained improvement in the 
interest of all the learners.  The ETI will monitor how the school sustains 
improvement. 
The school demonstrates the capacity to identify and bring about 
improvement in the interest of all the learners.  The ETI will monitor how the 
school sustains improvement. 
The school needs to address (an) important area(s) for improvement in the 
interest of all the learners.  The ETI will monitor and report on the school’s 
progress in addressing the area(s) for improvement.  There will be a formal 
follow-up inspection. 
The school needs to address urgently the significant areas for improvement 
identified in the interest of all the learners.  It requires external support to do 
so.  The ETI will monitor and report on the school’s progress in addressing 
the areas for improvement.  There will be a formal follow-up inspection. 
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1. Inspection method and evidence base 
 

The key questions and quality indicators which guide inspection and self-evaluation of 
primary schools, which were applied to this inspection, are available in the 
ETI publication Together Towards Improvement: a process for self-evaluation at: 
http://www.etini.gov.uk/index/together-towards-improvement/together-towards-improvement-
primary.htm. 
 
Inspectors observed learning and teaching, scrutinised documentation and the children’s 
written work and held formal and informal discussions with children, teachers and staff with 
specific responsibilities. 
 
The arrangements for this inspection included: 
 

• a meeting with a representative from the governors; 
 
• meetings with groups of children; and 
 
• the opportunity for the parents, teaching and support staff to complete 

confidential questionnaires. 
 
Forty percent of the parents and 46% of the staff responded to the questionnaires.  Most of 
the responses to the parental questionnaires indicated high levels of satisfaction with the 
educational and pastoral provision provided by the school; however, a significant minority of 
the responses raised concerns around leadership and management at all levels.  Of those 
parents that responded, almost 75% of their responses contained written comments which 
both outlined and detailed a wide range of concerns about:  the instability of the strategic 
leadership of the school; continuity of staffing across the key stages and its impact on 
learning and teaching; and, the provision for special educational needs.  The parents 
acknowledged their support for the interim leadership provided by the acting principal and an 
acting vice-principal. 
 
The staff indicated their commitment to the school and to the children and parents.  They 
commented in their written responses on: the uncertainty and instability around leadership 
and management; the decline in staff morale; the lack of staff development; the need for all 
staff to work collegially together; and, the limited understanding that the governors had of the 
work and context of the school.  
 
The ETI has reported to the acting-principal and a representative of the board of governors 
the main issues emerging from the parental and staff confidential questionnaires and the 
discussions.  
 
2. Focus of inspection 
 
In order to promote improvement in the interest of all children, the purpose of inspection is, 
through effective linking of internal and external approaches, to evaluate the:  
 

• children’s achievements and standards in literacy and numeracy; including how 
the school is addressing low attainment and underachievement where 
applicable; 

 
• quality of provision for learning in the school; and 
 
• quality of leadership and management.  

http://www.etini.gov.uk/index/together-towards-improvement/together-towards-improvement-primary.htm
http://www.etini.gov.uk/index/together-towards-improvement/together-towards-improvement-primary.htm
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3. Context 
 
St Joseph’s Primary School is a maintained primary school situated in Lisburn and draws 
most of its children from the surrounding area.  Over the past four years, the percentage of 
children entitled to free school meals has decreased slightly, the enrolment has remained 
fairly constant, and the number of children with statements of educational need has almost 
doubled.  In 2014-15, there was a small drop in the children’s average attendance. 
  
At the time of the inspection: an acting-principal and acting vice-principal were in place 
following a sustained period of discontinuity in the school’s leadership; a temporary 
co-ordinator for the foundation stage had been appointed recently; and, approximately 
one-half of the teaching staff were substitute teachers or employed on a temporary basis. 
 
St Joseph’s Primary School 2012-13 2013-14 2014-15 2015-16 
Enrolment 374 381 390 385 
% School attendance 95.2 96.2 96.1 N/A 
% NI Primary school average 94.9 95.6 95.4 N/A 
FSME Percentage1 17 16 14 14 
No. of children on SEN register 49 57 51 62 
% of children on SEN register 13 15 13 16 
No. of children with statements of 
educational need 8 7 9 17 
No. of newcomer children 42 47 42 41 
 
Source:  data as held by the school. 
* fewer than 5 
N/A not available  
 
4. Overall findings of the inspection 

 

Overall effectiveness Address urgently the significant areas for 
improvement 

Achievements and standards Important areas for improvement 

Provision for learning Important areas for improvement 

Leadership and management Requires significant improvement 
 
5. Achievements and standards 
 

• The children are courteous, well-motivated and display positive dispositions 
towards their learning.  In a significant minority of the lessons observed they 
worked effectively in pairs and groups to reflect on and improve their work and 
that of their peers. 

 
• The children achieve good standards in literacy.  The school’s performance data 

shows that almost all of the children make progress in English in line with or 
above expectation.  Most of the children who require additional support with 
aspects of their learning also make progress in English in line with  or above 
expectation.  Across the key stages, the children are highly articulate and 
contribute enthusiastically to discussions with the adults and their peers.  They 

                                                 
1 The term ‘FSME Percentage’ refers to the percentage of children entitled to free school meals. 
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participate confidently in drama and role-play activities from an early stage.  The 
older children are becoming adept at providing each other with appropriately 
focussed assessments of their performances. The children write to a good 
standard by the end of key stage (KS) 1 and KS 2.  However, the standard of 
writing is not consistent throughout the year groups. In particular, the standard of 
writing in the foundation stage and early KS 1 is not high enough.  By year 7, the 
most able children, read with very good fluency and can discuss confidently and 
maturely their reading preferences.  They have a good understanding of, and 
empathy for, the characters in the novels they have read for pleasure and those 
they have studied in school. 

 
• The standards in mathematics are an important area for improvement.  The 

children’s work demonstrates:  a variation in both quality and presentation; an 
over-reliance on the completion of photocopied worksheets; learning that is not 
matched closely enough to individual needs; and, too few opportunities for the 
children to extend their learning experiences in order to demonstrate and 
achieve high standards during investigation and problem solving activities.  The 
school’s performance data shows that most of the children make progress in 
mathematics in line with or above expectation.  A majority of the children who 
require additional support with aspects of their learning also make progress in 
mathematics in line with or above expectation.  The children’s books are 
generally well presented and reflect a range of practical, activity-based tasks 
across the key stages.  By year 7, the most able children demonstrate a good 
knowledge and understanding of key concepts across the mathematics 
curriculum. 

 
• There are limited examples of the effective use of information and 

communication technology (ICT) in the school.  ICT is underdeveloped across 
the curriculum and is an important area for improvement.  The school’s internal 
data is not collated and analysed sufficiently to monitor and evaluate standards 
and progression across the key stages. 

 
6. Provision for learning 
 

• The quality of planning, assessment, learning and teaching is an important area 
for improvement.  A significant minority of the lessons had important areas for 
improvement, and there is variation in the quality of provision across key stages 
and curricular areas.  The lessons observed during the inspection ranged from 
very good to those with important areas for improvement.  A majority of the 
lessons were good or very good in almost equal measure. 

 
• In the most effective practice, in approximately one-third of the lessons 

observed, the teachers’ expectations were realistically high and the planning was 
informed well by the evaluation of the children’s prior learning and skills.  These 
lessons had appropriate breadth and progression, and incorporated a range of 
well-chosen tasks and targeted intervention strategies to motivate and engage 
actively the children in learning.  The teachers used effective questioning to 
develop the children’s higher order thinking skills and to encourage them to 
make confident and extended oral responses.  The classroom assistants support 
and encourage the children to succeed in their class work. 
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• In approximately one-third of the lessons, the less effective practice was 

characterised by:  insufficient differentiation in the planning and delivery of the 
lessons to meet the learning needs of all of the children; over-direction by the 
teachers; and, tasks that are not at an appropriate level to maximise the learning. 

 
• Throughout the school, the teachers foster successfully an interest and 

enjoyment of reading by providing an inviting and literacy-rich environment and 
through the good use of visiting authors and reading competitions.  The ‘reading 
buddies’ programme provides older KS2 children with the opportunity to read 
alongside younger children and engage in discussions about the stories.  The 
literacy programme includes an effective use of drama and active learning 
activities to deepen the children’s understanding of their reading.  Across the key 
stages, very good use is made of shared reading, novels and books to develop 
the children’s understanding of writing forms.  The teachers do not make enough 
use of these opportunities to teach other aspects of literacy such as grammar 
and punctuation, as the current teaching consists of de-contextualized activities.  
There is a need for all teachers to provide more opportunities for the children to 
develop further their creative story-writing.  This need was highlighted by the 
children themselves in a recent ‘pupils’ voice questionnaire’ and is endorsed by 
the inspection findings.  In the best practice in literacy, in a significant minority of 
lessons, the teachers plan well for connected learning which integrates literacy 
activities into topics and themes in real-life contexts. 

 
• In the best practice in numeracy, in a significant minority of lessons, the teachers 

make good use of a range of practical resources to develop the children’s 
understanding of the conceptual aspects of mathematics.  This practice is, 
however, not consistent throughout the year groups.  Furthermore, there is a 
variation in the timetabled numeracy allocation which is impacting adversely on 
the consistency of, and progression in, mathematics for the children, particularly 
in the foundation stage and early KS1.  There is a lack of: differentiation in 
numeracy lessons; and, connecting the children’s learning to a variety of real-life 
and relevant numeracy-based contexts in other areas of the curriculum. 

 
• The staff promote appropriately the inclusion of the children with learning needs 

and, as a result, the children socialise well with their peers.  The classroom 
assistants demonstrate a high level of commitment to supporting the children 
and have positive working relationships with them.  The teachers prioritise early 
identification of children with learning difficulties and there is a range of support 
measures in place including numeracy and literacy withdrawal.  However, a 
significant minority of the children, particularly in numeracy, are not making 
sufficient progress.  Differentiated planning and teaching for the children with 
learning needs is not evident in all classrooms.  The teachers need to apply a 
more consistent approach to matching their teaching to the specific needs of the 
children across all classes.  Overall, the children’s individual educational plans 
do not contain: specific targets; sufficient teaching strategies; and, evaluative 
comments from the teachers or inputs from the parents.  

 
• The quality of provision for pastoral care is good.  There is a caring and inclusive 

ethos that permeates school life.  The children are valued as individuals with 
distinctive personalities and potential and are encouraged to care for one 
another.  Their achievements are acknowledged and celebrated in numerous 
ways in class, in displays and at school assemblies.  The older children take on 
responsibilities within the school such as organising and running the School 
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Book Fair, and initiating improvements through the school council.  The ‘Creative 
Voices’ programme is a key strength of the provision for children with social, 
emotional and behavioural difficulties.  This programme, delivered through the 
medium of art, involves children working in small groups with an art teacher.  
This gives the most vulnerable children a means of expressing their thoughts 
and feelings and builds their confidence and self-worth. 

 
• There is a wide range of extra-curricular activities on offer to the children which 

include:  Miniversity; Gardening Club; Homework Club; Folk Club; drama; art; 
music and sporting opportunities.  Visits to museums and historical houses 
contribute well to developing the children’s understanding and appreciation of 
culture.  The children enjoy the practical learning experiences through their 
membership of the Eco-Council, developing their woodland area in the school 
grounds, building a class ‘wormery’ or making observations of living slugs. 

 
• The school gives very good attention to promoting healthy eating and physical 

activity thereby encouraging the children to adopt healthy lifestyles.  
 

7. Leadership and management 
 

• The quality of leadership and management requires significant improvement. 
The school is experiencing a prolonged period of instability resulting in a lack of 
continuity in leadership and management, and staffing at all levels. 
Consequently, this has impacted negatively on the provision for learning and the 
standards the children achieve. The acting-principal and acting vice-principal, in 
their short time in post, have worked diligently to focus attention on school 
priorities and are beginning to bring stability to the management of the school.  

 
• The school development planning process makes insufficient use of the school’s 

qualitative and quantitative data to target underachievement and measure the 
impact of the planned actions. Targets for learning and teaching are not:  
realistic, manageable or set and agreed within the areas of learning; or used to 
monitor and evaluate the effectiveness of classroom practice. The interim 
improvement plan needs to be reviewed in light of the inspection findings. 

 
• Given the recent and significant changes in staffing, the roles and responsibilities 

of the co-ordinators and the lines of accountability are not clear enough in order 
to meet effectively the requirements of the curriculum and improve the quality of 
provision for the children.   It will be important to build further the capacity of the 
co-ordinators to evaluate classroom practice, additional learning support, the 
planning for differentiation and the integration of ICT across the curriculum in 
order to meet more fully the current and future needs of all of the children. 

 
• There is an active and committed Parent-Teacher Association that contributes 

generously to the life and work of the school.  
 
• Based on the evidence available at the time of inspection, the ETI’s evaluation is 

that there can be limited confidence in the aspects of governance evaluated.  
The governors should review urgently their arrangements to address the 
safeguarding issues outlined in the report. They are not informed sufficiently  
about the quality of planning and classroom practice, and the standards 
achieved by the children through first-hand evidence. The governors, employing 
authority and the Education Authority need to address urgently the strategic 
leadership issues of the school to ensure stability and continuity for staff and to 
effect improvement in the interest of the children.   
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• On the basis of the evidence available at the time of the inspection, the school’s 

arrangements for safeguarding children are unsatisfactory and do not reflect 
adequately the guidance issued by the Department of Education.  In particular, 
the school needs to review: 

 
- the health and safety policy to ensure that there are risk assessments in 

place for all school trips and for those children with specific needs 
regarding behaviour; and 

 
- the outworking of risk assessments in relation to the access 

arrangements to the school site and school buildings to ensure that they 
are implemented fully and monitored.  

 
• The inspectors met with groups of children from the year 6 classes.  In 

discussions, the children spoke positively of the support and care they receive 
from their teachers and the wide range of cultural, musical, sporting and social 
aspects of school-life which they enjoy.  They reported that they feel safe and 
cared for in school and know what to do if they have any concerns about their 
safety or well-being.  

 
8. Overall effectiveness 
 
St Joseph’s Primary School needs to address urgently the significant areas for improvement 
identified in the interest of all the learners. 
 
The main areas for improvement include the need to: 
 

• bring stability to the leadership and strengthen the management at all levels 
within the school to effect improvement; 

 
• improve the quality of planning, learning and teaching to meet more fully the 

needs and abilities of all of the children; and 
 
• address the unsatisfactory arrangements for safeguarding. 

 
The ETI will return to the school within six working weeks to monitor progress in addressing 
the safeguarding issues. 
 
The ETI will monitor and report on the school’s progress in addressing the areas for 
improvement.  There will be a formal follow-up inspection in 18 to 24 months. 
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APPENDIX 
 
Health and Safety / Accommodation 
 
1. There is open access to the school site and some of the teaching areas. 
 
2. There are no secure door locking systems in use for the school mobiles.  
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 Department of Education 
 Rathgael House 
 43 Balloo Road 
 Bangor 
 BT19 7PR 
 T: 028 9127 9726 
 F: 028 9127 9691 
 E: eti@education-ni.gov.uk 

 
 

 
 
 
Mrs Cooley 
Chairperson of the Board of Governors 
St Joseph’s Primary School 
42 Castle Street 
Lisburn 
BT27 4XE 16 June 2016 
 
 
 
 
 
Dear Mrs Cooley 
 
UPDATE ON SAFEGUARDING ARRANGEMENTS - ST JOSEPH’S PRIMARY SCHOOL, 
LISBURN 
 
In line with the child protection/safeguarding procedures of the Education and Training 
Inspectorate (ETI), the district inspector returned to St Joseph’s Primary School on 
14 June 2016 as a six-week follow-up procedure to the inspection which took place during 
the week beginning 9 May 2016.  The purpose of the visit was to ensure that safeguarding 
issues, evaluated as unsatisfactory in the inspection, had been addressed. 
 
On the basis of the evidence available, the revised arrangements were evaluated as 
satisfactory.  
 
The school needs to: continue to embed the consistent use of the risk assessments that are 
now in place for all school trips and for those children with specific needs regarding 
behaviour; and, ensure the outworking of the risk assessments in relation to the access 
arrangements to the school site and school buildings continue to be implemented fully and 
monitored regularly.  
 

mailto:eti@education-ni.gov.uk


 

During the interim period, the school received support from the Council for Catholic 
Maintained Schools. 
 
Inspection of safeguarding will form part of the follow-up inspection process.  
 
Yours sincerely 
 
 

 
 
JACQUELINE KELLY (MRS)  cc Council for Catholic Maintained Schools, 
Inspection Services Team  Department of Education:  Access, 
  Inclusion and Wellbeing Directorate and 
  School Improvement Team 
 


